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1. Summary of Identified Issues:

What is the “best” structure for a degree psychology in psychology? As an overall framework in establishing the Learning Objectives and Outcomes for Psychology, useful guiding statements can be found at: http://www.apa.org/ed/stmary.html  APA adopted policy Principles for Quality Undergraduate Psychology Programs and http://www.apa.org/ed/pcue/reports.html  APA National Guidelines and Suggested Learning Outcomes for the Undergraduate Psychology Major

Is the movement towards developing a uniform lower-division psychology transfer preparation package advisable and/or desirable?  A consequence of IMPAC type initiative is the movement toward more uniform lower-division offerings across campuses.  Although facilitating transfer, it decreases the opportunity for tailoring the major (e.g., towards a vocational, humanistic, or research-orientation; whether as a B.A. or B.S.) and in the ability of the campus to tailor their program to their instructor or department strengths.  On the other hand, as campuses and programs become impacted (e.g., San Diego State, Sonoma State, CSULB), an increasing number of otherwise qualified students will not be able to attend their school of first choice (either initially or later as a transfer student).  This uncertainty increases the value of having a “transferable” preparation package.  The impaction problem, increasingly present in Southern California, promises to be further aggravated by the budget cuts to higher education.  

What is the current level of consistency across lower-division preparation across the various four-year universities?  Introductory Psychology course is required as part of, or in preparation for, the major at every CSU and UC campus that offers a Bachelor’s degree in Psychology.  Although coursework in both Statistics and Research Methods are required as part of the major at every campus, only 25 of 28 such campuses require a lower-division statistics course and only 14 of 28 require a lower-division research methods course.  There is no indication that there has been further movement towards consensus on a lower-division core during 2003/2004 – CSU Hayward moved their required research methods course to lower-division and San Jose State, following the statewide trend identified in the 2002/2003 Psychology IMPAC report, moved their required research methods course to upper-division.  

What happens to lower-division courses taught as upper-division courses at the four-year universities?  Generally, to the (highly restricted) amount possible, these courses are counted as open “lower-division electives” in the major.  Unfortunately, some of these courses overlap with required upper-division coursework.  CSU policy (http://www.calstate.edu/eo; EO-203, EO-365) is to offer students the ability to challenge by exam (which generally requires enrolling in the course) in order to receive credit for the upper-division course.  Most students decline the challenge exam and end up repeating, and expanding upon, the lower-division content while matriculated at the four-year university.  This process can lead students to collect academic credits at the community college that they cannot use towards their four-year degree.  An advantage of having an explicit “transfer package” would be a potential reduction in the number of courses offered as basic level lower-division coursework that substantially overlaps with the breadth of content covered in upper-division courses with the same or similar titles (e.g., social psychology, abnormal psychology, developmental psychology).

Can Research Methods be taught online? Discussion focused on those cases of online learning (e.g., Methods) where one could be credibly suspicious that content coverage would not be provided ethically or with sufficient quality to ensure adequate student learning (e.g., the applied laboratory component).  Clearly stated outcomes should constrain skills courses such as research methods outside almost all distance education until adequate delivery / ethical safeguards are in place. 
What is the “ideal” model for advising?  Although desirable, there are several problems with having the receiving, rather than sending, institution perform transfer advising.  First, impaction makes the identity of the receiving institution somewhat ambiguous.  Second, budget constraints largely prohibit such outreach.  Third, the students most likely to seek out such advising are those most skilled at navigating the system already, and are unlikely to be first-generation or the more marginal students deemed more likely to unintentionally deviate from an efficient transfer pattern.  

Are having visible CAN numbers (or “CSU-transferable” statements) useful in CC catalogs?  Many students assume that any course that says “CSU-transferable” [or which has a CAN number] will count towards their chosen major at the four-year school.  This is simply not the case and should be made very clear to the students.  An explicit transfer pattern with stated limits on the number of lower-division psychology electives that will count towards the major could serve to alleviate this problem and reduce the number of extra units taken by students.  Adequate advising could have students taking more than the maximum number of transferable units in & out of the major.

Where is the quality control in CAN?  Some of the reluctance to use CAN numbers in establishing articulation agreements for lower-division courses in the major at four-year universities stems from students transferring coursework without possessing the knowledge that the coursework is supposed to represent.  Although it is clear that many of the CC courses cover the material in as much (and sometimes more) rigor that at the four year institutions, a few “bad apple” courses or instructors encourage the receiving institution to either (a) retain local articulation agreements rather than statewide CAN-based agreements, or (b), at a more extreme level, modify the curriculum to ensure that the content is covered at the upper division (either redundant with, or in place of, the original lower-division coursework).

What are the financial incentives for facilitating transfer?  Budget incentives are currently an obstacle to efficient transfer.  All forms of higher education are subsidized by the State.  As a general rule, the more units that students take at a campus, the more money that goes to the school.  Given the absence of a coursework-appropriate “transfer package,” coursework taken in pursuit of a relatively high-unit AA degree is likely to yield units that are not appropriate to the major at the receiving four-year institution (the limit on lower-division transfer is 70 units, but having 70 units of lower-division coursework may push some students into having units that are unutilized in meeting graduation requirements within their chosen psychology program). 

Are Prerequisites for Lower-Division Courses Desirable, Defensible, and Enforceable? Throughout the Psychology Meetings, prerequisites to lower division content are seen as desirable.  In the current (and proposed modifications to) CAN, prerequisites are stipulated for Introduction to Statistics in Psychology (CAN PSY 6; existing prerequisite of Intermediate Algebra or satisfaction of ELM requirement), Introduction to Research Methods in Psychology (CAN PSY 8; proposed prerequisite of), and Biological Psychology (CAN PSY 10; prerequisite of CAN PSY 2, Introduction to Psychology).  The Title 5, Article 5.5, Section 552019(e) requirement for empirical justification of the prerequisite includes a clause that the empirical justification can be avoided if the four-year institutions will not grant credit for a course unless it has the particular communication or computation skill prerequisite (Section 552019(e)).  The stated prerequisites are in place at a sufficient number of four-year institutions that the “will not grant credit” burden can be met for these prerequisites to be in place at the community colleges. 

2. Identified Trends / Future Directions?

Agreement beyond Introduction to Psychology as part of a statewide transfer package does not uniformly exist.  A likely addition would be Introduction to Statistics for Psychology.  The inclusion of research methods would be more problematic as almost half of the four-year institutions have placed research methods as upper-division content. It is not anticipated that greater agreement will be reached without economic or administrative pressure.

3. Comments from Statewide Meetings and the General Field

Many articulation agreements are based on strong regional relationships.  Reinforcing these relationships ensures a useful and desirable two-way flow of information.  

4. Recommendations for the Discipline

CAN PSY should only be used for lower-division psychology courses that are required for (at least some) Psychology majors.  This view is in opposition to the CAN MATH approach of using CAN MATH numbers for support/service courses in other disciplines (e.g., to meet teaching credential requirements).

Actively retain articulation agreements outside of CAN.  Some courses that do not meet the more stringent CAN criteria may still be acceptable to the receiving institution.

In addition to encouraging students to seek appropriate advising for their major at their “home” school, actively encourage students to pursue advisement from their “next” intended receiving institution (e.g., four-year university for community college students; graduate school for undergraduates).

CAN PSY descriptors should be fairly explicit regarding content and they should set a reasonably high bar (and thus both be more likely to be adopted by the four-year institutions and act as resource-allocation leverage with the community college system [e.g., for computer laboratory access]).  

Unless there is a dramatic shift (i.e., a “stick” to “force” agreement on a statewide transfer curriculum), Psychology should only meet twice at mostprior to the next statewide meeting – once in the north and once in the south.  More frequent meetings would produce further declines in participation – in essence, the “CAN” work is (largely) done and there is not currently sufficient agreement on a lower division transfer core.
5. Recommendations for Support Courses (if discussed)
Human biology (with lab) or general biology will serve future psychology students well.  This is true even if the course is not a requirement in the major (or in preparation for the major) at four-year campuses.  The same is true of additional courses in writing, oral communication, critical thinking, and statistical reasoning.  Human biology (with or without lab) may be considered for the CSU “lower division transfer priority package” for Psychology.

6. Topics for Further Discussion

The continuing problem of future psychology majors taking “service courses” that may not count towards their major (either as content, units, or both) may decrease with the development of “roadmaps” to transfer.  This problem needs to be evaluated to see if further steps are warranted.

A current exception to the explicit content coverage suggestion for CAN descriptors is CAN PSY 2, which is fairly general.  This should be rectified.  A related concern is whether a single 3 quarter unit course could legitimately cover introductory psychology content to a sufficient extent to qualify for a CAN PSY 2 designation at the level that is implicitly demanded.

The incorporation of learning outcomes into courses should be increasingly explicit across all three systems. 

Is there a demand within psychology to provide a mechanism for articulation officers to allow “hybrid” CAN designations (e.g., a sequence which, when complete, will provide the student with both CAN PSY 6 and 8)?  If so, the details of this mechanism should be considered.

7. Recommendations to be Forwarded to CAN

Retain the CAN descriptors as approved in Fall/03 but update CAN PSY 8 as included herein.  The previous IMPAC submission for CAN PSY 8 was held back by CAN due to uncertainty regarding the prerequisite.  The IMPAC meeting once again produced a strong endorsement of the stated prerequisites for CAN PSY 8 along with a revised description.

CAN PSY 8

TITLE: Introduction to Research Methods in Psychology

DESCRIPTION: Introduction to the philosophy of science and the examination of hypothetical deductive and inductive methods and their relationship to theory.  Topics include: nature of experimental research and design; experimental and non-experimental research; group- and single-subject designs; research ethics. Activities include: performing a literature review that includes peer-reviewed articles; design of an original research study; collection and analysis of psychological data; and a substantial component on APA-style report writing.

LECTURE/LAB

PREREQUISITES: CAN PSY 6 or a GE-certified introductory statistics course; a GE-certified college composition course
8. Outreach Presentations Made by Members of this group

Important outreach presentations have been made to the CSU Chairs both in person (10 representatives at the WPA conference in Phoenix) and via email (28).  Direct feedback and guidance has been sought from curriculum committees at a number of colleges and schools represented by their faculty.   General presentations have been made at a number of other statewide meetings such as the student success conference (Dec/04).

9. Participating Members and affiliation:

See minutes from regional and statewide IMPAC meeting minutes at www.calimpac.org
PSYCHOLOGY APPENDIX 1

Table of CAN Courses: Required Prerequisites or Required for the Major

	
	CSU
	Intro
	Stat
	Research
	BioPsych
	TOTAL

	
	
	PSYC 2
	PSY 6
	PSY 8
	PYS 10
	

	1
	Bakersfield
	X
	X
	X
	
	3

	2
	Channel Islands
	X
	X
	
	
	2

	3
	Chico
	X
	
	X
	
	2

	4
	Dominguez Hills
	X
	X
	X
	
	3

	5
	Fresno
	X
	X
	
	X
	3

	6
	Fullerton
	X
	X
	X
	
	3

	7
	Hayward
	X
	X
	X
	
	3

	8
	Humboldt
	X
	X
	X
	
	3

	9
	Long Beach
	X
	X
	X
	X
	4

	10
	Los Angeles
	X
	X
	
	X
	3

	11
	Maritime
	--
	--
	--
	--
	N/A

	12
	Monterey Bay
	X
	
	
	
	1

	13
	Northridge
	X
	X
	
	X
	3

	14
	Pomona
	X
	X
	X
	X
	4

	15
	Sacramento
	X
	
	X
	
	2

	16
	San Bernardino
	X
	X
	
	
	2

	17
	San Diego
	X
	X
	
	X
	3

	18
	San Francisco
	X
	
	
	
	1

	19
	San Jose
	X
	X
	
	X
	3

	20
	San Louis Obispo
	X
	X
	
	
	2

	21
	San Marcos
	X
	X
	X
	
	3

	22
	Sonoma
	X
	X
	
	
	2

	23
	Stanislaus
	X
	X
	X
	
	3

	TOTAL
	
	21
	18
	10
	6
	

	
	
	
	
	
	
	

	
	UC
	Intro
	Stat
	Research
	BioPsych
	TOTAL

	
	
	PSYC 2
	PSY 6
	PSY 8
	PYS 10
	

	1
	Berkeley
	X
	X
	
	
	2

	2
	Davis
	X
	X
	X
	
	3

	3
	Irvine
	X
	
	
	
	1

	4
	Los Angeles
	X
	X
	
	
	2

	5
	Riverside
	X
	X
	X
	
	3

	6
	San Diego
	
	X
	
	
	1

	7
	Santa Barbara
	X
	X
	X
	
	3

	8
	Santa Cruz
	X
	X
	X
	
	3

	TOTAL
	
	7
	7
	4
	0
	


1

