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Cluster IV Social & Behavioral: Child Development & Education

Lead Discipline Faculty, Marlene A. Bumgarner, Ed.D., Gavilan College

Introduction

Our single goal for this year was to revise and submit CAN numbers and descriptors for four core Child Development classes and Introduction to Education. 

Summary of Identified Issues (These were identified in Year One)

Most four-year institutions approach the teaching of Child Development differently than do two-year institutions.  Most Baccalaureate degrees in Child Development emphasize theory and research, while Associate degrees attempt a balance between theory and practice.  One of two problems may arise for students as a result of this philosophical difference:

a) Native CSU or UC students completing a B.A. in Child Development generally do not meet licensing or permit requirements to work in the field of early childcare and development.  Even administrative positions generally require from 12 to 24 units in designated “core” classes (for example: Child Growth and Development; Child Family and Community; Programs and Curriculum).  These courses may not be offered at the four year institution.  Students desiring to work in the field generally attend a community college following the completion of their baccalaureate degree in order to complete the necessary coursework.  This seems inefficient and impractical.

b) Students transferring from the CC to a CSU may be missing prerequisite coursework in Psychology, Sociology, or Math that were not part of their major or general education pattern, and at the same time, may have completed “excessive” units while meeting licensing, permit, and possibly also degree requirements.  Because the community college emphasizes workforce preparation combined with transfer, and because no uniform “major preparation” GE list yet exists for this field, a course of study that fulfills requirements for a Child Development Permit or an Associate Degree may be missing key lower division courses for the Baccalaureate Degree.  When students take those courses at transfer, they may end up with more lower division units than are admissible.

Most four-year institutions that do offer practical coursework do so in the upper division.  Some universities have addressed the first of the above two problems by developing courses that satisfy the California licensing and child development permit core curriculum requirements, and may even have an Early Childhood Education track.  Unfortunately for transfer students, those courses are usually offered as part of the upper division major.  These core classes are the “meat and potatoes” of community college child development programs, and virtually all students take them in order to complete a certificate, permit, or degree.  Students may find themselves in the position of taking  courses to meet requirements at the community college, then taking the upper division courses on the same topic after they have transferred, potentially resulting in extra units.

Child Development degrees are housed in a wide variety of places.  Child Development degree programs can be found in the following departments and more:  Human Development; Child & Adolescent Development; Psychology; Family & Consumer Studies; Education; Vocational, Technical & Public Service; Maternal & Child Health; Allied Health & Social Work.  The name of the discipline itself also differs from campus to campus:  Child Development; Child & Adolescent Development; Early Childhood Education; Child Development & Education; Child Study; Child and Youth Care; Child & Family Studies.  

Counselors and advisors who are available in evenings and weekends and understand the multiple career lattices in this field are in short supply at the community colleges.  Students planning a career with children need advisors who understand the above issues and the requirements for the various options available at different levels of educational attainment.  Students attribute much of their difficulty in transfer to inadequate advising; or to the difficulty finding an advisor who will meet with them outside the lengthy work hours of the childcare & development field.  Many students, when fully apprised of the lengthy pathway to elementary or secondary teaching, will decide to complete an intermediate vocational certificate or degree in order to work with children while attending their four year university.  Other students, entering the community college only as a means to complete the minimum requirements for an entry level child care position, will set their sights on a baccalaureate degree once they learn what the job possibilities are and how to do so.  Knowledgeable advising is the key, and at many colleges, it is simply not available.

Family Consumer Studies (FCS) CAN Numbers do not have relevance for most Child Development & Education classes.  In Year One we recommended that Child Development Courses be removed from the FCS designation and given CD.  This recommendation was approved.  Thus, the revised descriptors we are submitting this year have CD numbers.

2. Identified Trends / Future Directions?

Demand for the Associate and Bachelor’s Degrees in Child Development is growing, and will continue to do so.  It seems clear that the direction the field is heading is to higher educational requirements for classroom assistants (AB 2042) and early childhood teachers (Head Start; Universal Preschool).  This trend increases the urgency of solving transfer problems for students; many of the people affected by these new laws will be in mid-career and cannot afford to waste time on extra units.

The Community Colleges are taking an increasing role in elementary teacher preparation.   Nationwide, community colleges are being asked to take a role in addressing the teacher shortage, which is expected to worsen over the next decade.  Most IMPAC participants see this as a positive trend, but recognize that unless teacher preparation is included in the work we do at IMPAC, many students will be unable to use community college pre-education units at the receiving four-year institution. 

3. Comments from Statewide Meetings and the General Field 

There has been strong support for the IMPAC work at meetings of the California Community College Chancellor’s Office Child Development Advisory Committee meetings, and the California Community Colleges Early Childhood Educators.  The Home Economics Advisory Committee placed the IMPAC meeting schedule in its FLASH newsletter.

4. Recommendations for the Discipline

· Encourage four-year institutions to recognize 12 units of core classes as lower division preparation for the major.  .

· Where appropriate, move upper division core classes to lower division so that course-to-course articulation can take place

· Seek a way that courses completed at a community college could be articulated as a block for fulfillment of lower division major preparation 

5. Recommendations for Support Courses (if discussed)

Fieldwork (“Pre-professional classroom experience”)

Introduction to Education in America
6. Topics for Further Discussion

Development of advising sheets.

Whether or not to add Instructional Learning Outcomes to CAN descriptions

Addition of new courses to CAN system.

7. Recommendations to be Forwarded to CAN

Attached CAN Descriptors

Recommendations to the Academic Senate

From the Child Development & Educational Studies Discipline

· Encourage four-year institutions to recognize 12 units of Department of Social Services core classes as lower division preparation for the major.  .

· Where appropriate, move upper division core classes to lower division so that course-to-course articulation can take place

· Work with CSU  to seek approval for 12 units of Department of Social Services core courses which have been completed at a community college to be articulated as 12 units of  lower division major preparation even if the exact courses do not exist at the receiving institution.

· Identify the following five courses with CD CAN numbers as follows:

Proposed Child Development CAN Descriptors (DRAFT):

CAN # CD2 Child Development

Typical and atypical development of the whole child from conception through adolescence.

Core components:  principles and applications of theories of cognitive, social-emotional, physical, and language development; the relationship of genetics and environmental influences on development (e.g., parents, family, and cultural influences); and processes that relate to school achievement, peer relationships, and childhood dysfunctional behavior such as violence.

Course Objectives:  The student will be expected to demonstrate

1. The basic principles regarding growth & development of children;

2. The effectiveness of various theoretical approaches in explaining the development of children;

3. The parents’ role in facilitating children’s development;

4. The role of other professionals (e.g. teachers) in facilitating the child’s development;

5. The basic academic literature relating to the development of children; 

6. Approaches to research concerning the development of children.

CAN# CD4 Child, Family & Community
The study of environmental influences on children and families.

Core components: Historical and contemporary perspectives on children, society and family structures.  Child, family and community interpersonal relationships and the interaction among these systems; influences of age, gender, diverse abilities, culture, race, ethnicity, socio-economic and public policy factors; and community resources available to support family systems.

Course Objectives:  The student will be able to 

1. Analyze theories of socialization and their explanation of the interrelationship of family & community on children;

2. Examine & critically evaluate effects of age, gender, diverse abilities, cultures, race, ethnicity, socio-economic & public policy on child & family;

3. Examine and recognize diverse communication patterns & style & implement positive communication strategies that support all families;

4. Develop advocacy strategies to change attitudes & public policy on behalf of children and families;

5. Examine community support services and agencies that are available to community and families;

6. Synthesize and analyze research regarding social issues & change and evaluate current impact on children, families, schools, and communities.

CAN # CD 6  Observation and Assessment
This course includes acquisition and application of basic observation skills regarding children’s physical, cognitive, language, social and emotional development.  

Core Components:  methods and techniques of observation; authentic observation tools (such as High-Scope Child Observation Record  and National Association for the Education of Young Children’s Classroom Observation Record); observations connected to development of curriculum development and appropriate interactions with children; using information in parent; relating children’s development across the domains to typical milestones (physical, cognitive, language, social and emotional);  documenting growth and identifying special needs.

Course Objectives:  The student will be able to:

1. Differentiate and utilize various methods of observation;

2. Document, interpret and assess children’s behavior over a period of time;

3. Use observations effectively to interact responsively to children’s needs and    development;

4. Prepare and share observations and assessments using defined ethical standards;

5. Differentiate and utilize various authentic assessment tools;

6. Expand and refine understanding of child development domains.

CAN# CD8 Foundations of Early Childhood Curriculum 

The study of developmentally appropriate principles in the areas of curriculum, guidance, and learning environments for early childhood education.

Core Components:  foundations of teaching for program development; appropriate learning activities for young children; indoor/outdoor learning environments; guidance strategies and techniques; family/teacher relationships.

Course Objectives:  The student will be expected to demonstrate

1. An understanding of developmental and culturally appropriate teaching models/practices and strategies;
2. The design, implementation and evaluation of culturally and developmentally appropriate learning environments and activities based on observations of the child;

3. The development and maintenance of appropriate indoor and outdoor environments;

4. The application of positive guidance techniques that support social/emotional, physical and cognitive development;

5. Recognition and application of the principles relating to the importance of play in children’s learning.

CAN# CD10 Introduction to Education 

An overview of education in the United States. 

Core Components:  The issues, problems, and solutions to teaching in a pluralistic society; developmentally appropriate principles in the areas of curriculum, guidance, and learning environments for early childhood education; history, politics, theories and approaches to teaching culturally and linguistically diverse children; career opportunities and new directions in education.
Course Objectives:  The student will be expected to 


1.
Compare schools in the United States from the historical past to current times, encompassing the multiple issues of inequality that include social, cultural, and political-philosophical problems and  their effects on specific groups in American society.

2.
Assess parent/community/school dynamics in the context of a culturally and linguistically diverse society and their relationship to students and to teaching and learning.

3.  Analyze how schools contribute to and perpetuate sex-role, racial, ethnic and other stereotyping.

4.  Discuss the political, economic, social, and technological trends (in terms of culture and equity) and their potential impact on educational institutions as they relate to multicultural and multilingual students' achievement.

5.  Distinguish the responsibilities and professional commitments expected of a classroom teacher and the motivations involved in pursuing a career in the teaching field.

6.  Formulate a critical social consciousness of teachers' contributions to social justice in the classroom in the 21st century.

7.  Participate in and contribute to the success of a school site.

IMPAC Annual Report 2004-2005 Child Development

Draft 8/9/2005

