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Next Generation Writers: An Emerging Paradigm

Report on the Pasadena CC Mini-conference and Workshop

April 22, 2005

Conference Organizers: Karen Carlisi (Director of Writing Across the Curriculum, Pasadena City College, Russell Frank (ESL Coordinator, Pasadena City College), Beverly Tate (Instructor, English Division, Pasadena City College)
Featured Presenters: Jan Frodesen (IMPAC ESL Lead, and Director ESL Program, UCSB), Linda Sasser (English Language Development Specialist, Alhambra Unified School District)

Conference Goals: 

· To share information about the characteristics and needs of Generation 1.5 learners

· To identify roadblocks at all levels to addressing their language needs

· To lay out a preliminary plan of action by helping teachers begin to form campus-based action plans, and by planning a fall follow-up meeting to report on campus projects and to disseminate this information to interested administrators, state legislators, and others invited to participate in this event.

Conference Participants: 

· High school teachers and specialists from the East Los Angeles/Western San Gabriel Valley area in both English Language Development and English language arts (19 participants)

· Community College, CSU, & UC Faculty in English composition and ESL programs (19 participants)

· Editors from major ESL & English publishers invited in a “listening capacity” (5 participants)

Summary:
Russell Frank and Karen Carlisi (PCC) introduced the agenda as one stemming from discussions at IMPAC, second language writing issues at PCC and concerns from secondary schools (represented by Linda Sasser)

The conference was divided into morning and afternoon sessions, both of which had presentations followed by break-out sessions. The morning session offered information about the Generation 1.5 population and a summary of discussions at IMPAC in ESL meetings and meetings between ESL and English. This was followed by the first breakout session, in which participants, divided into discipline specific groups (Composition/Language Arts, and ESL/ELD), identified roadblocks to success in working with Generation 1.5 students and one specific issue to carry over into the afternoon session for developing an action plan.

In the afternoon session, assessment and placement issues in high schools were highlighted with the aid of sample student placement essays. Participants then regrouped according to school type (K12 and postsecondary groups) for the second breakout session to discuss possible action plans to address problems specific to their institutional level. The afternoon concluded with a presentation on action research and plans for a fall meeting for participant presentations on their action plans.
Information on Generation 1.5 Population (Russell Frank and Karen Carlisi)

· Definition of Generation 1.5: “Immigrants who arrive in the U.S. as school age children who share characteristics of both first and second generation immigrants.”

First Generation: Foreign-born, foreign-educated, foreign-language dominant

Second Generation: U.S.-born, U.S. educated, English dominant

Generation 1.5: Some characteristics of each of the above two groups

· Characteristics of Generation 1.5 learners
Interrupted literacy development in both languages

“Ear” learners (as contrasted to those how have learned English via print


 media in school settings)

· Age-related issues

· Academic preparation prior to arrival

· Literacy background in both languages

· Life experience before and after arrival

· Identify formation related to culture

· Motivations for learning

· Cognitive demands placed on students by education system and life

· Critical period of language development

· Exposure to language and educational system

· Length of time allowed for acculturation before life responsibilities intervene

· Prior language learning experience

· Aural/oral learning vs. instructed learning

Sources of input different, gaps in academic development

· Problems teachers encounter

Issues of register (formal/informal language, ability to discuss 

language metacognitively

· Current use of language

· Home language bilinguals v. English dominant bilinguals v. community dialect speakers

· Home language use tends to be fossilized

· English dominant bilinguals tend to be “interrupted” in their first language development and focus only on function

· Community dialect speakers self-identify as English speakers, but their language is marked by “dialect” features

· Experiences in U.S. Schools

· Mismatch between student and faculty expectations

· Underprepared immigrant students are rewarded for being hard working; they underperform on standardized tests and are not ready for mainstream writing classes

· They tend to enroll in mainstream college comp classes; we assume a level of competency, but the interruption in their language holds them back.

· Strategies for promoting literacy
· They must be immersed in academic culture. (Santos)

· Typical language learner uses meaning in the text to confirm guess about meaning of a word. Instead of context clues, Gen. 1.5 learners tend to use spelling, sound, and prior experience to guess the meanings of new words.

· Gen. 1.5 students do better when they are encouraged to accomplish a goal through their writing, rather than “learning about writing.”  5 paragraph essay is of very limited usefulness for them, because they learn only a very limited formulaic response, and are unable to adapt the skills from the 5-paragraph essay to other situations:

Summary of Generation 1.5 Issues from IMPAC Meetings (Jan Frodesen, IMPAC ESL Lead)   


General issues to consider:

· Appropriate and fair assessment

· Which courses should they take: ESL or College Comp

· Self-esteem/self-identity v. academic literacy needs

                      (Christine Holten, CATESOL Journal 2002) 

Issues from IMPAC discussions between ESL and English faculty 

· Some campuses have no special assessment for language learners and no ESL programs.

· Some community college advisors don’t effectively advise students into appropriate ESL classes—or they may even advise against them.

· Gen 1.5 students often do not opt for the ESL assessment/classes when they are available, or are resistant when placed into a class called ESL.  

· Students receiving ESL designations on the UC Subject A (now AWPE) are increasingly Gen 1.5. 

· Transfer ESL students entering some CSUs have a high failure rate on the junior transfer writing assessment.

Instructor Issues: training for both ESL and Comp faculty in the ways Gen.

1.5 learners differ from 1) newly arrived immigrants, 2) international students and 3) native English speakers in their academic language needs.

Breakout Session 1: Summary of “Roadblocks”  

(7 Groups, 3 English and 4 ESL)

	Institutional issues:

· Lack of recognition that this group exists (although starting to be included in “underachieving subgroups”)

· Lack of collaboration among campus groups (problems: time, money, willingness): Structure of schools works against gen 1.5 because of territory issues

· Lack of articulation between levels in K-12, K-12  to CCs

· Time constraints: So many requirements, state standards—where do you find room to address needs?

· Teacher training and preparation

· Morale of teachers: feeling of futility

· High drop-out rates for Gen 1.5 students

Assessment issues:

· Lack of institutional support for results (counselors circumventing results)

· The “right to fail” –Can’t place students in classes they may need

Curriculum issues:

· No adequate “3rd  way” (between ESL and mainstream) 

· Lack of instruction that develops diverse literacies

· Kinds of writing being taught in high school not

· adequate to prepare students for college-level work

· Lack of student interest in critical literacy skills (Students not engaged in critical approaches to ideas)

· What would a class for Gen 1.5 look like? (Focus: communicative competence? grammar?) Who would teach it (ESL/English)?

Cultural issues:

· Stigma around ESL for Gen 1.5 students

· Psychological issues: students’ own rejection of the identification of their deficiencies (“I speak English good.”)  

· Fear of assimilation by people from minority cultures.

· Lack of knowledge in the mainstream culture about the subgroups; the Gen 1.5 students often have very different cultural information when they enter public school

· Gender differences in approach to education: guys may think that language and literature is “a girl thing.”

· Popular culture adds no good models of language.




Summary of Gen. 1.5 issues at the High Schools (Linda Sasser, Alhambra School Disrtrict)

Alhambra School District—9000 English language learners in K-12. Almost 100% of the students are either English learners or former English learners

Placement description:

· Students placed based on the CELDT, a 4-hour test with writing sample at end. This is a statewide instrument, so results should be consistent across districts.

· Assessments are based on a state rubric; Sasser assesses, sends them to the state for a second scoring

.  

Problems in Assessment and Placing of High School English learners: 

· The California Standards requires students to be placed into college-track English Language Arts classes, which are generally literature based.

· The college-track curriculum doesn’t take into account the differences among students.

· Generally, even weak H.S. Generation 1.5 writers are mainstreamed. Students lack the academic literacy and writing skills necessary for success in a lit-based high school English class, but no other options are available.

· Elementary teachers are often better prepared to teach literacy than high school teachers, because of their training in helping younger learners develop reading skills.  This is generally not part of the training of secondary school teachers.

Summary of Action Plans (6 groups: 3 K-12, 3 postsecondary)

	Issues
	Action Plans

	Social stigma attached to ‘ESL,’ often linked to assessment.  At community colleges they may not even take the right assessment test.
	Changing the name of the program

Admissions department/marketing could be more pro-active about the college’s image

UCLA, by spending more time discussing students’ placements with them. was able to change the students’ perceptions of the class and their need to be there.



	Identifying students who need language development, but who have already been labeled proficient by state requirements 

(K-12)
	Setting up files and resource specialists, oral assessments on 3 x 5 cards, giving diagnostics at the beginning of the class

Learn to identify these students not at the district level, but at the classroom level, and deal with them in the class in which they are now.  

	Large classes, so difficult to meet special needs
	Work with administration to maximize resources (aides, labs, money)

Continue pressure to reduce class size so that teachers can have the time necessary to give these students extra help

	Lack of teacher preparation to deal with these students


	Professional development focused on specific needs

Planning the curriculum to be sure that the basic skills necessary at the lower levels are available



	Getting content teachers to take responsibility for reading and writing development


	Get people on campus who are inspiring and have great ideas about getting students to write in other disciplines to share with their colleagues across disciplines.



	Identifying most common errors that Gen 1.5 students make


	Language awareness, learn what the most persistent errors of the en 1.5 group are



	Identifying students who want to go to college and help them get there


	Field trips to colleges, tutors, peer mentors, and college summer bridge programs



	Data gathering to be sure that students are accurately placed


	 Communicate better between schools and between levels: middle school, high school, college



	Differentiating ESL/bilingual populations

(postsecondary)
	Organize informational workshops

Create resource handbooks/websites

that include writing samples and suggestions for teaching

	Classes in which problems arise because 1.5 and traditional ESL students are mixed (postsecondary)


	Try to see this as a positive, and encourage traditional students to share their knowledge of language structure with the 1.5 students sharing their cultural and oral knowledge.  (e.g. using movies for students to exchange views orally and in writing)

	Getting Gen 1.5 students to take advantage of Learning Center help - data shows that students who use the LCs get higher GPAs
	Promote learning centers to students as an excellent place for cross-disciplinary work (i.e., getting assistance with academic language tasks across the curriculum.




Selected writing resources:

· Generation 1.5 Conference Website (Under development. Please contact Russ Frank, rafrank@pasadena.edu, for details.)

· Writing Across the Curriculum at Pasadena City College (Assignments, resources, etc.): www.pasadena.edu/wac

· UC Write:  www.ucwrite.org:  The pages for ESL/multilingual writers include frequent Q/A on how to work with multilingual writers in mainstream composition classes. 

From the CATESOL Journal theme issue on Generation 1.5

Goen, Sugie et al. (2002). Working with Generation 1.5 Students and Their Teachers: ESL Meets Composition. CATESOL Journal, 14.1, 173-189.

This article includes examples and analysis of Generation 1.5 student writing and their attitudes toward English and ESL; it describes collaboration between ESL and Writing faculty at SFSU.

Holten, Christine. (2002). Charting New Territory: Creating an Interdepartmental 


Course for Generation 1.5 Writers. CATESOL Journal, 14.1, 173-189.

This article describes a course created at UCLA housed in UCLA Writing Programs and taught by a TESL/Applied Linguistics instructor.

Roberge, Mark (2002).California’s Generation 1.5 Immigrants: What Experiences, Characteristics and Needs Do They Bring to our English Classes? CATESOL Journal, 14.1, 101-129.

