APPENDIX C:

STATEMENT ON COMPETENCIES IN FOREIGN LANGUAGES

EXPECTED OF ENTERING FRESHMEN

REPORT OF THE ICAS FOREIGN LANGUAGE SCOPING COMMITTEE

The committee charged with reviewing the 1986 (French, German, Spanish) and 1994 (Japanese, Chinese, Russian) “Statement of Competencies in Languages Other than English Expected of Entering Freshmen” met on April 16, 2005, during the annual California Language Teachers Association convention held in Ontario, California.  The Committee members in attendance were as follows:

Robert Blake, UC Davis (chair)
Thomas Blair (CCSF)

Edith Benkov (SDSU)

Marjorie Tussing (CSUFullerton)

Glen Levine (UCIrvine)

Midori McKeon (SFSU), also part of the committee, had an excused absence.  

The committee concluded that the 1986 and 1994 statements endorsed by the Academic Senates of California Community Colleges, the California State University, and the University of California should be revised according to the following general guidelines:

· Address the new changes in national standards (i.e. the five C’s)

· Incorporate new insight from the field of Second Language Acquisition (SLA)

· Address the needs of heritage language learners and the State’s changing demographics

· Highlight the role that technology must play in foreign language (FL) delivery and assessment

· Suggest plans and strategies to maintain a diversity of languages offerings across the three systems

The first phase of the previous work completed in 1984 on the foreign language competencies focused on French, German, and Spanish and was based on what we knew about language then.  Language teachers at that time were heavily influenced by Chomsky’s vigorous reaction against behaviorist approaches to language teaching, with Steve Krashen being the most prominent proponent of this view among second language acquisition (SLA) researchers.  It was widely thought that input alone was sufficient to induce acquisition in a second language and that explicit grammar instruction was not only ineffective but also possibly harmful.  This thinking spawned what is commonly referred to as the communicative method, which in turn was heavily influenced in the eighties by ACTFL’s Oral Proficiency Guidelines.  Little attention was given to notions such as language socialization, emerging bilingual identities, heritage learners, or interpretative literacy.  There was also little sense of what today we call multiculturalism, globalization or internationalization.  Technological applications to language learning were in their infancy as well; the Web was only an obscure military project known as ARPANET.  Without any doubt, previous work done in the 1984 and 1996 on the FL competency statements was professional, conscientious, and well-crafted.  Classroom practices, student demographics, the state of SLA research, and the world itself have understandably changed since then.  Accordingly, it’s simply time for a revision of the competency statement along the lines outlined below. 

******

1. Address the new changes in national standards by including language that deals, in particular, with the five 5 C’s:  Communication, Cultures, Connections, Comparisons, Communities.

· The present descriptions focus on skills, but say little about language socialization. 

· The connection between language study and internationalization/area studies needs to be well articulated. The US has maintain itself as a monolingual nation for years, but that national vision has become outdated in today’s more internationalized world.

· Knowing language(s) should be seen as part of an individual’s identity.

· We are not presently teaching languages with an eye to creating a global citizen that will be able to compete in the international arena.

· The competency statement needs to develop more fully the concepts of multiculturalism, multilingualism, and internationalism.

· The new statement should also list what levels of proficiency can be demanded in the high school so that students can enter into university ideally at the intermediate level. 

· Competency guidelines should reflect changes in the perception of languages; what can do with languages when you finish?

2. Incorporate current insights from the field of Second Language Acquisition (SLA).

· The new statement should reduce or eliminate the constant grammar bashing; the document should integrate recent advances in thinking about how to approach grammar in a productive way, for instance, the Focus on Form approach (FonF). 

· The tired pedagogical battles between implicit or explicit instruction should be deemphasized.  

· Solely functional approaches to language teaching are insufficient.

· The new statements should highlight task-based instruction.

· The statement should increase the emphasis on FL literacy and the utilization of authentic materials whenever possible. 

· The statement should clearly articulate what is the goal of FL learning is:  Not to produce a native speaker, but to nurture multilingual and multicultural competence.

3. Heritage learners’ need to be addressed.

· The new statement should address the diversity of today’s L2 learner population:  from true beginners to heritage learners.  Each population has different language learning needs.

· The statement should also foster a critical awareness of what it means to be multicultural.

4. Define, and enhance the role of Technology in FL. 

· Language learning can now be enhanced by an array of technological tools:  Web pages, CD-ROMs/DVDs, CALL programs, and computer-mediated communication (e.g., email, bulletins boards, chat).  The new competency statement must acknowledge how the FL curriculum can take full advantage of these opportunities, especially in the context of less commonly taught languages where resources are so scarce.  

· The new statement should adequate discuss and acknowledge the importance and availability of placement exams, which are increasingly delivered through technological means.  Both students and teacher alike need to know what placement instruments exist for which languages; the systems need to fund the appropriate infrastructure for these placement exam.

5. Maintain diversity of languages

· Several key languages are not included in the 1984 and 1996 statement: for example, Arabic, Hebrew, Italian, Korean, Portuguese, and Vietnamese. 

· With respect to the Chinese section, the new statement should directly address the issue of traditional versus simplified characters.

· The new statement should not dwell on the difficulty of Japanese and Chinese, or any other language.  Instead, these types of issues should be consolidated in one section that deals with linguistic differences in terms of the ILR/ACTFL language difficulty categories I, II, III, IV.  ACTFL has taken into account these categories when it set the expectations for each achievement level.

· There is an urgent need to carry out surveys of languages taught cross the three systems.  Determining which languages need to be added is an issue that must be discussed and resolved.

