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Welcome and introductions

Participants introduced themselves and shared information about ESL-related issues and activities on their campuses. 

Merced College has received a Carnegie grant which incorporates ESL into learning communities.  

Assessment and placement problems remain a dominant topic among community colleges.  

Generation 1.5 issues

Faculty expressed interest in Pasadena CC’s Generation 1.5 workshop held

in spring of 2005.  Jan Frodesen will ask that the summary report be posted to the IMPAC ESL webpage.  Jan will ask Russell Frank and Karen Carlisi about the funding for the conference to see what it might take to fund a northern Gen. 1.5 conference. Participants noted that such a conference would need to be held at a time that didn’t conflict with regional and chapter conferences dates. Wider involvement of administrators and counselors is also recommended.  Discipline faculty need a greater understanding of gen. 1.5 students; they tend to label them as developmental and don’t recognize the language issues.  The topic of renaming ESL courses came up again; changing the names of programs and courses so that “ESL” is not in the title seems to reduce the stigmatization that students feel when taking these courses.  This reaction of feeling stigmatized sometimes arises from the lack of quality ESL students experience at the high school levels. Participants notes that having ESL students taking AP courses without additional language support can a detriment to students.  High school AP teachers are not always qualified to offer specialized ESL instruction, and consequently students do not receive the support that they need. Jan noted that Robbie Ching from Sac State is working on high school curriculum that integrates language development with various genres of writing. Faculty commented that the generation 1.5 students are now becoming teachers, and many do not have a strong command of English grammar, which can result in problems giving students needed language assistance.

Summary of core issues, ESL Annual Report 2003-2004

The report is on the IMPAC website. Jan Frodesen summarized the main focus of ESL IMPAC meetings for the past three years.   Common issues were discussed during year 1.  Year 2 focused on ways to address some of these issues, such as the Generation 1.5 conference, Richard Cervin’s handout on ESL curriculum content (shared with ESL and English IMPAC faculty), meetings to help inform counselors of gen. 1.5 placement issues.  Faculty pointed to the need for instructors and counselors to come to terms with the psychological/self-esteem needs of students in contrast to the academic/instructional issues facing students needs resolution at some campuses.  The assessment and placement issues are very complex.  It seems best for campuses to choose a couple of dominant issues to tackle and implement.  

Other topics mentioned in the annual report included the following:  How to serve international students with advanced degrees; renaming of ESL programs (for reasons discussed earlier in the minutes; the need to create awareness across the disciplines faculty of ESL learner needs.  ESL faculty cannot deal with needs of these students without support from other discipline faculty.  Trends show an increase in long-term immigrants rather than new immigrants to the country.  

Recommendations:  Create materials to be posted widely, workshop ideas, gen. 1.5 conferences, further discussion needed with Speech Com. faculty perhaps at the statewide meeting in May2006. Discussions with nursing faculty in spring 2005 raised the need for technical writing skills for the nursing program.

ICAS ESL Task Force Survey of CC, CSU and UC Campuses: Preliminary results
A grant was received to develop this on-line survey.  Descriptive information as well as comments were solicited.  One person from each campus was responsible for completing the survey.  Questions included:  assessment, placement, courses offered, course repetition practices, support services.  61 CCCs completed survey, all UC campuses and half of CSU campuses responded.  Critical issues were identified and a summary report will follow.  A draft will go to ICAS on Feb. 10th.  The final report will be completed in mid-April.  Focus of the survey is on the CCC although all segments participated.  Students not self-identifying, gen. 1.5 students, international students vs native students, were among the comments solicited through the survey.  The survey asked ESL faculty whether there were support services for ESL students. IMPAC faculty discussed the issue of support for ESL students who are disabled.  At SJCC, disabled students are often placed into ESL.  Members of the ESL Task Force will summarize the findings of the survey and present recommendations at the CATESOL State Conference during a joint CCC and CSU/UC level workshop in early April. 

In discussing the ICAS project, Jeffrey Maryanow recommended that a similar study for generation 1.5 students and issues be conducted; all of our campuses are struggling to find ways to identify and address the needs of this population.

Information regarding gen. 1.5 students needs to be shared with colleagues from other disciplines.  CATEOSL Journal had a special issue on this topic – Jan will share with those who are interested.  

A question was raised as to what undergraduate ESL courses are offered at CSUs and UCs.  UC System: Davis has 350-400 students in ESL, 3 levels of ESL composition courses, funding has been cut for the program; sequence places students into course one level below Engl. 1A.  UCB, UCSC have no ESL; UCSD outsources all ESL to Mesa CC; UCSB has several levels below the developmental writing course one-level below Engl. 1A, some students with a “E” designation who have been in the US more than eight years are required to take a grammar course concurrently with composition.; UCLA is similar to UCSB; UCLA is the only campus with an ESL composition course at the same level as Engl. 1A. UCR has an ESL composition course in the English dept.  Most ESL courses at UCs are credit bearing.  

CSU System: Many campuses do not have ESL programs, even those with large numbers of English language learners.  The number of campuses with ESL programs is hard to determine since only half of the CSUs responded to the survey. At CSUs, graduation writing test is often problematic for ESL transfer students transferring to CSU.

Effective practices: 

Kaye Foster reported on late starting classes at Sierra College (three weeks into the semester) so that students diagnosed at the start of the semester could then enroll in ESL classes without missing sessions. Sierra also offers an editing class on Fridays, though sometimes there are problems making enrollments.

Jan summarized reports and plans in-progress from LA regional IMPAC participants (See LA Metro IMPAC notes from Nov. 2005).

Projects for raising awareness of ESL issues on individual campuses

(Handout: Sample guidelines and proposal, Gail Shuck, Boise State)

Plans are being considered for developing a website through IMPAC to share practices for outreach, support, instruction and intracampus collaborative projects

Degree credit and transferable ESL courses: Campus reports and discussion 

Merced curriculum committee will not recognize ESL courses as transferable even though outline is the same as transferable courses at American River.  C-ID process may help recognize courses that should be transferable.  

Many colleges have on-line course outlines using WebCMS or Socrates, which colleges can use to support their ESL courses through the curriculum process.  

Articulation Officer Jeanie Nishime informed the CCC faculty that there is a discrepancy between the number of transferable ESL courses reported through ASSIST and what is reported by the colleges’ MIS to the CCC System Office.

C-ID Discussions:  The ICAS Pathways document gives some common language which can be a starting point for C-ID discussions.  Student Learning Outcomes (SLOs) for ESL courses can also assist with that process.  Consumnes River and Pasadena City have good SLO websites – www.crc.losrios.edu, www.pasadena.edu.  SJCC has developed GE SLOs.

