IMPAC North and Central Region

English/ESL

January 31, 2004

Notes

Location: Sacramento Convention Center, 1400 J Street, Sacramento, Room 304
Participating Schools:
UC: Davis, Merced
CSU: Chico, Fresno, Humbolt, Sacramento, Sonoma, Stanislaus
CC: American River, Butte, College of the Redwoods, Columbia, Cosumnes River, Feather River, Fresno City, Lake Tahoe, Lassen, Merced, Modesto Junior College, Reedley, Sacramento City, San Joaquin Delta, Shasta, Sierra, Siskiyous, Yuba, West Hills

Preliminaries

Mark Snowhite, IMPAC English Lead welcomed participants and asked each to introduce themselves and indicate his or her expectations and main concerns. He then distributed copies of the minutes for the regional meetings held in the Bay Area on October 25, 2003, and in southern California on November 15, 2003. 

California Articulation Number (CAN) System

The group discussed whether courses in world literature and introduction to literature should be proposed for inclusion in the CAN System? It was noted that no participants from the community colleges represented at this meeting reported that his or her college offered a separate intro to lit course. The following recommendation was agreed to:

Recommendation 1:  propose world lit only for inclusion in the CAN system. 

Snowhite asked for course outlines from colleges for both world literature and introduction to literature courses, even though the latter was not recommended by this group as a CAN course (It was recommended by the group that met on Nov. 15).

Recommendation 2:  recognizing the distinction between course content and the student learning outcomes (SLOs) contained in course outlines, include SLOs in the CAN descriptors; use Bloom’s taxonomy to create the language for articulating the skill sets.

CSU/CCC Teacher Prep. Program: 

Snowhite explained the legislation on teacher preparation designed to allow students to complete a degree and teaching credential program within four years, instead of the five that it now takes. He explained that this legislated program requires agreement between the community colleges and CSU on 30 units of general education and teacher preparation and between 15 and 30 additional units for each feeder community college and each CSU campus within its region. The plan allows for reduced coursework in the major field for those in single-subject credential programs.  Snowhite asked for a response to this more limited preparation in the major. 

Participants observed that the “myth of a teacher shortage” has resulted because well-trained but poorly-compensated teachers have left the field.

After some discussion the group made the following recommendation:

Recommendation:  do not endorse the any credential plan for English majors that dilutes preparation in English studies; instead, endorse a teacher prep program that incorporates stronger preparation in English.

Word count and reading requirements in English 1A courses

The group discussed differences in word-count requirements by CSU and UC campuses for English composition courses they will articulate. It was pointed out that inter-segmental and intra-segmental inconsistencies exist; for example UC Berkeley requires 32 pages (8,000 words) and five book-length works, three of which are single works.  Most community college freshman composition (1A) courses require a range from 6,500 to 8,000 words and a reading requirement that may or may not include book-length works. The representative from UC Berkeley confirmed that the requirement for English was not proposed by Berkeley’s English department but by the Arts and Letters Committee of their academic senate.  No recommendations were made on this topic.

Information competency
The group discussed the colleges’ different approaches of community colleges in assuring that their students are competent in using information. It was pointed out that information competency is not a Title 5 requirement because the state Department of Finance declared it to be an “unfounded mandate,” to which the Board of Governors could not hold the colleges through regulations.

English courses as college-wide prerequisites and co-requisites 

The group agreed that a significant writing component in college courses would encourage greater student success. Despite the fact that degree-applicable courses, except for performance courses, require a substantial writing component, many of those courses on our campuses do not have such a requirement.  

Writing-across-the-curriculum WAC programs have proven their effectiveness in increasing student success. We should promote developing and expanding these programs.

Meeting with nursing faculty

After introductions, the participants discussed the following concerns:

Level of writing proficiency needed by nurses
The nursing faculty expressed concern that their students do not have a good grasp of mechanics and punctuation; also, these students write poor sentences, paragraphs, and reports when preparing the notes and research papers required in the nursing program.

Nursing may require students to write to a higher standard because nursing is a professional field. One suggestion was that nursing should require its students to take the next level of composition course.

Both English and nursing faculty suggested the need for follow-through that can be used to re-enforce writing and critical thinking skills. After the groups discussed several suggestions, the following recommendations were agreed to: 
1 English instructors should work with nursing instructors to determine: 

a) the writing instruction which would be most useful to nursing students

b) how best to deliver this instruction

c) how to encourage effective use and re-enforcement of the skills learned  

2 Reading comprehension should be emphasized in writing classes

3 Campus-wide discussions to identify useful writing skills should occur
4  The writing-across-the-curriculum approach should be encouraged.

Meeting with ESL faculty (facilitated by Jan Frodesen)
Participants raised the following questions:

1. What challenges occur in identifying and  working with non-native English speakers?

The discussion focused on two categories of perceived problems: 

a) the complications resulting when non-native speakers are placed into classes not taught by ESL-trained faculty and 

b)   the special needs of “1.5” students (those born in the U.S. but whose linguistic development in highly influenced by non-English patterns)

2. Given that composition training as it now exists may not be applicable to the world as it  currently exists, what good models and best practices are used to teach ESL and English?  Participants suggested these currently used effective practices:

a) At American River college, ESL courses followed by studies in business communications

b)  At CSU Sacramento: learning skills taught by TESOL staff 

c) At Sacramento City College: course sections specifically developed for “1.5” students; placement into these sections is overseen by faculty trained in using multiple measures at Sacramento City College

d) At UCLA: students’ choosing or self-placing into “1.5” sections after receiving an assessment of “E.”

The combined English-ESL group made the following recommendation:

Remove the stigma associated with these ESL courses; specifically:

1 Propose course names that parallel course names designed for native speakers, and 

2 Re-designate course names  from “ESL” to “multi-lingual.” 

Institutions represented at these three discussions:

English discipline meeting

· American River College

· College of the Redwoods

· Crafton Hills College

· Merced College

· Pasadena City College

· Sacramento City College

· CSU, Sacramento

· CSU, Stanislaus

· UC, Berkeley

· CCC Chancellor’s Office

Cross discipline meeting with nursing and English

· American River College
· Butte College
· College of the Redwoods
· Crafton Hills College
· Los Angeles Trade Technical College

· Merced College
· Reedley College
· Sacramento City College
· Shasta College
· CSU, Sacramento
· CSU, San Francisco
· CSU, Stanislaus
· UC, Berkeley
Cross discipline meeting with ESL and English

· American River College
· City College of San Francisco
· Cosumnes River College
· Las Positas College
· Merced College
· Ohlone College
· Sacramento City College
· Sierra College
· Yuba College
· CSU, Sacramento
· CSU, Stanislaus
· UC, Berkeley

· UC, Davis

