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Notes

Welcome and Introductions

English Lead Mark Snowhite welcomed everyone, discussed the agenda and asked for additions.  Two items were added to the agenda: 

1) a lack of consistency among systems and variation in acceptance patterns, including what is not accepted

2) the impact that distance learning has on transfer.  Some schools don’t accept distance-learning courses, so if a course is offered in the distance mode, scrutiny from the curriculum committee is needed.  

Next, Articulation Officer Michael Stephans explained that articulation serves as a conduit between community colleges and universities and as a passageway for various disciplines.  The purpose is to create articulation agreements both on a course-to-course basis and for major preparation levels so that students can move seamlessly from two-year to four-year schools.  He suggested that faculty look at ASSIST (www.assist.org), which is one of the most beneficial websites for students who want to understand the transfer process in California. 

Then participants introduced themselves and indicated their expectations and concerns.

California Articulation Number (CAN) System

Snowhite distributed a handout of the CAN system. The group discussed their concerns about how differences between semesters and quarters affect transfer.  Since most community colleges are on the semester system and many universities are on the quarter system, CC students usually end up taking more classes than needed.  Another issue is articulation for critical thinking courses.  At UC and CSU, critical thinking is taught in disciplines, as a component of different majors, so the critical thinking classes offered at CCs are not always required or accepted.

There is additional concern that the CAN descriptors are too brief and therefore the courses do not appear complete to UC campuses.  New descriptors should be more detailed and include course objectives expressed as learning outcomes and course content.  One suggestion was to create a template for all systems that could be accepted by CAN and by individual transfer schools.  Participants were concerned about the following issues: 

*
The Introduction to Poetry descriptor needs to remain general because more details could put limitations on creativity;

*
Courses such as The Bible as Literature and World Literature should be included in the CAN system;

*
British Literature should be a three-semester course in order to adequately cover post WWII literature;

*
CSU campuses are now cutting units required for degrees.

Participants paid special attention to inconsistencies in the CSU system: While CSU San Bernardino sees American Literature as upper division courses, Cal Poly Pomona does not. While UCSB accepts Shakespeare as lower division, UC Berkeley does not.  Because of such inconsistencies, students face problems when they go to a school for which they did not plan (The incidence of this situation can be expected to increase as slots for CC transfers at UC’s and CSU’s decrease.)  The group asked questions about CAN numbers and wanted to know how the descriptors could change.  Snowhite indicated that he will attend the CSU Chair meeting in April and tell John Edlund, from Cal Poly Pomona, about the inconsistencies in what is accepted at the different CSUs, such as American Literature, British Literature and the number of units.

Recommendation 1:  urge our CSU colleagues to work on consistency in accepting major courses from community colleges.

Since its goal is easier articulation for students, the authority and legitimacy of CAN seems limited.  For one thing, UC campuses do not accept CAN as their CSU counterparts.  Snowhite told participants that having UC accept CAN is a slow process.  Participants believed that it is a territory issue: some UC campuses do not want to accept courses offered by community colleges that they teach.  Considering these factors, participants questioned whether more descriptors could be counterproductive: If CAN “over describes” courses, it may lead to risk for articulation.  One suggestion was to continue to focus on CSU campuses since they take more community college students than the UC’s.  However, because of budget cuts, the prospects for transfers will probably change.  We already know that the system will turn away 20,000 students next year, which means more restrictions for CC students; Cal Poly Pomona cut summer entirely, so students who had planned on going to that campus will have to go to community colleges for summer classes.  CC participants agreed that it is a matter of focus: when so many students come to community colleges, whom are we going to serve?  Participants talked about other changes like enrollment shifts, UC cutting 10% freshman class, dual admission, and deferred admissions at both CSU and UC campuses.

Louise Culver, College of the Sequoias, mentioned that CAN doesn’t address the ethnic studies component in literature classes.

Recommendation 2: include description for ethnic studies in CAN descriptors

This was followed by discussion about critical thinking courses.  Participants saw these courses as problematic.  The concept started as a CCs’ response to UC Berkeley, just as many other courses are responses to UCB because of its higher standards.  As a result of this, only UC requires critical thinking, but not CSU.   Some transfer schools don’t accept the Introduction to Writing about Literature courses as critical thinking.  In addition, CC faculty said that they didn’t want to take away classes from CSU faculty who teach critical thinking in other departments such as philosophy.  

The Proposals from Palomar and Los Rios CCD

The group discussed proposals for additional CAN descriptors on critical thinking and composition from Palomar and Los Rios CCD (handout).  

The group discussed including a Survey of World Literature course in CAN.  There was consensus that this course is lower division that English majors need before they go to four-year universities. Another suggestion was to offer World Literature at an introductory level, yet exclude British and American Literature.

Participants also discussed whether the Bible as Literature and Literature in Translation should have a CAN listing.  Some UC campuses accept this course, though sometimes with a different name like “Sacred Literature.”

Recommendation 3: Add The Bible as Literature and World Literature to the list of CAN descriptors. (Faculty will email course outlines to Snowhite)

The group then turned its attention to the practical use of CAN.  Some members pointed out that if community colleges use IGETC, we might not need CAN.  Snowhite indicated that CAN did not belong to the same category.  At present, four UC and all CSU campuses use CAN courses on a day-to-day basis as a crucial evaluator.  The danger lies in the possibility that if one school gets out, UCLA for instance, others may follow.  Stephans mentioned a new board being developed, but it is a complicated system.

Transfer Students’ Writing Skills

Participants spent much time on discussing transfer students’ lack of writing skills.  The CSU Writing Proficiency Exam (WPE) exam at Cal Poly Pomona showed that transfer students don’t do as well as non-transfer students.  A surprising 75% of the lower scores came from CC transfer students, ESL learners in particular.  CSU does not have strong tools for helping such students. Betty Bamberg (CSULA) pointed out that the only system with resources for second language learners is UC, which has special expertise and funds to help individuals.  Two suggestions were put forth: 1) develop better WAC programs and 2) develop a survey of current programs (one study is underway by Sterling Warner from Evergreen CC).  One reason for CC students’ poor performance on the WPE exam might be that after first-year composition students may go through several years without any English instruction.  That is, there is a time gap between instruction and the test time.

CSU /CC Teacher Prep. Programs

Snowhite clarified the context of CSU/CC Teacher Prep. Programs for the group: The programs are not for English majors but for students seeking a single-subject credential to teach at the middle and high schools.  He explained that according to this legislated program, all CSU campuses and related community colleges should design a curriculum together so that students can obtain their single subject bachelor’s and teacher credential in four years instead of five.  The purpose is to allow students to get degrees more quickly.   Although this program has not been given final approval yet, it is in legislation

Participants rejected the idea of the four-year program because they didn’t believe that students could be prepared sufficiently.  Moreover, according to Mike Wheeler of Glendale CC, there is no point for the program because CSU’s backlog for student teaching is already overwhelming.  

Recommendation 4: reject the program because: 1) students are not prepared well enough; 2) it is not a workable idea in terms of actual logistics.

Participants shared their views of four-year credential programs in other states like Missouri. They felt that students were not prepared to teach after completing a four-year program.  More importantly, they regarded California’s 5th year as its strength.  Still, participants wanted to know if the programs were mandated yet unfunded (Snowhite will find out from legislature).

Effects of Prerequisites on Articulation

The group then discussed technical problems caused by cross-referenced courses.  When one course is double listed with two different prefixes, CCs are not sure how to put the course on transcripts.  Some subjects in cross-references are fine, such as linguistics and English.  However, when a CSU sees ESL and linguistics, it raises a red flag.  Similarly, if a school considers minimum qualifications for teaching, the cross-reference between politics and journalism may be problematic too.  

Terre Ouwehand (Santa Barbara City College) voiced a major concern among CC faculty: how important is a composition prerequisite for literature classes?  This question led to CSU faculty’s observation that at CSU there are no mechanisms to control prerequisites including the composition requirement.  They raised the question whether faculty can institute the system, or if it is a specific individual campus’ responsibility.  When participants inquired about the use of prerequisites, Stephans pointed out that if we take the prerequisites away, we endanger articulation.

Recommendation 5: Keep prerequisites and ask all universities to do the same.

Limited Sophomore Level Courses Articulated

The discussion about limited sophomore articulation mainly focused on inconsistencies among universities.  One example is the course on Shakespeare, which is accepted by UCSB and UCB, yet at Cal Poly Pomona and CSU San Bernardino it is upper division (200-level at Pomona and 400-level course at CSU San Bernardino). Participants found more variety as preparation for majors.  CSU San Bernardino will be requiring fewer survey courses: British Literature will be reduced from four quarters to two, and American Literature will be reduced from two quarters to one.  Now, it accepts only British Literature.  Some community colleges (PCC) offer the American Literature survey in three semesters, but universities accept only two. 

Participants agreed that the campuses within each system need to talk with each other and the other systems.  They agreed that CSU campuses should also follow CCTC standards concerning teacher credentials and English Education majors.  Another issue is whether  CSU has Creative Writing and Introduction to Fiction in upper or lower division. 

Meeting with ESL Faculty

For the last hour, ESL faculty (UC: Los Angeles, Irvine, Santa Barbara and CC: Santa Monica, Los Angeles City) joined the English faculty to discuss areas of common concern.

Transfer Students’ Failure to Pass the WPE Exam

Both English and ESL faculty were concerned that transfer students are not passing the WPE exam.  They realized that not all, but a certain type of students--1.5 generation--fail most of the time.  Possible causes may be that students wait some semesters before the test time, and there is no writing-intensive course on campus.  Then participants explored ways to help students be successful, including a junior-level writing class, the WPE website, the task force at CSU, and an exit exam requiring a 5-paragraph essay for each CC student that covers fluency, organization, and clarity.  A related issue is that CSU will cease offering remedial classes in a year, thereby leaving remediation to the community colleges.

The group also discussed the accuracy of the label “ESL” students, since it may affect the findings about the WPE exam.  When students take the WPE exam, they self-select when identifying themselves.  Often, “ESL” is a stigma, so students don’t want to identify themselves as ESL.  Also affecting the exam result is the fact that statistics on how many pass don’t include whether they have previously failed.  Currently, Jan Frodesen at UC Santa Barbara leads the ESL Task Force with members representing UC, CSU and CC campuses.  They have written a grant proposal to conduct a survey to identify second language literacy and any knowledge gaps.

Writing Across the Curriculum (WAC) and Class Sizes

Two other crucial issues came out of the discussion between English and ESL faculty.  The first was Writing Across the Curriculum. If students cannot succeed without writing skills, schools should have the writing component in other disciplines.  Stephans pointed out that students need writing skills to pass the CBEST. We need more academic rigor, that is, students should do a substantial amount of writing that is graded for content. We also need models for WAC. Jan Frodeson pointed out that the high schools need to be part of the conversation about writing preparation.

Recommendation 7: propose a greater coordination among all—from UC to CSU to CC to high school in discussions on preparation for writing. 

Community colleges face the challenge of preparation for four-year universities, yet both they and universities share a concern about class sizes—classes seem to get bigger and bigger, ranging from 25 to 30 to 50 for survey classes at CSU San Bernardino.  There are also other discrepancies.  UC Santa Barbara, for instance, has larger writing classes than others.  Class size as well as the percentage of adjunct faculty in a program affect its quality.  However, with budget cuts, class sizes have been cut from original contracts.  Participants agreed that growing class size is a barrier to effective instruction.  They noted there is a number beyond which teachers can’t teach effectively and stressed the value of small class size. Frodesen suggested that we keep the class size issue in the forefront of discussion.  

The last topic was how many transfer level ESL courses are accepted by the four-year institutions.  For instance, UC accepts 5 units maximum for ESL.

Recommendation 8: Ask UC to accept a transfer level parallel ESL Composition course as well as English 1A.

Frodesen invited all to coordinate with the ESL task force.

Recommendation 9: propose that all should meet at the statewide meeting in

April.

Snowhite thanked everyone for participating and adjourned the meeting.

