MINUTES OF MEETING 


English 

Bay Area Regional Meeting

October 25, 2003

Invited Area Campuses:

UC: Berkeley, San Francisco, Santa Cruz 


CSU: Hayward, Maritime Academy, Monterey Bay, San Francisco, San Jose


CC: Alameda, Cabrillo, Canada, Chabot, Contra Costa, De Anza, Diablo Valley, Evergreen, Foothill, Gavilan, Hartnell, Laney, Los Mendanos, Los Positas, Marin, Mendocino, Merritt, Mission, Monterey, Napa Valley, Ohlone, San Francisco City, San Jose City, San Mateo, Santa Rosa, Skyline, Solano Vista, West Valley 

Introductions & housekeeping

Mark Snowhite discussed the agenda and asked for additions. Nothing was added to the agenda. Participants introduced themselves and indicated their main interest and what they expected as outcomes of the meeting.

English faculty from Ohlone College said that their college was developing an associate’s degree English major and want to know what courses to include. The group indicated that having a nontransferable English associate degree made no sense since virtually anyone majoring in English would intend to transfer to a baccalaureate-granting institution. It was also agreed that as the capacity of the universities diminishes, more students will take their lower division course work at the community colleges, making articulation all the more important. 

CAN descriptors
Snowhite introduced the current CAN (California Articulation Numbering) descriptors and briefly explained the distinction between semester and quarter numbering and the sequences (e.g., composition, British survey, American survey). It was pointed out that CAN courses include creative writing and literary genre courses. 

It was pointed out that sequences should reflect the different preparation needs of students. Some community college English majors may wish to pursue a teaching career and therefore need a college grammar course while others may be more interested in a writing career.  

Participants pointed out courses that are not included in CAN descriptors. These include Introduction to Literature, Grammar, and specialized literature courses, such as ethnic studies, women’s studies, and popular genre perspectives. The group had no suggestions for additional CAN course descriptors. These courses sometimes transfer as satisfying major requirements but more often they are counted as satisfying general education requirements.

The group discussed the move in some disciplines (e.g., business) toward increasingly more comprehensive descriptors that, like course outlines, include a great amount of detail about content and also specify student learning outcomes. These have been accepted mostly for core courses. The group agreed that while such descriptors are helpful to those developing transfer-level courses, they are prescriptive and thus inhibit the freedom to develop diverse courses, especially in composition. There were no suggested new CAN descriptors.

Developing a grid 

Snowhite pointed out that a grid of CAN courses acceptable for transfer from each of the community colleges to each CSU campus had not yet been developed because this is the first meeting for the discipline. But the group agreed that such a grid should be developed for future meetings. Participants from the CSU campuses indicated that community college courses considered equivalent to upper division could not be used to satisfy major requirements but that some courses, such as Shakespeare, may articulate in other ways and satisfy major requirements. 

Developing a core for English majors has been complicated by recent trends. The core is traditionally a composition sequence and English and American literature survey courses, but some four-year institutions are moving to more focused period courses (e.g., “The Chaucer era”) while UC Berkeley has moved to global literature in English survey. All four-year institutions require a year’s study of college-level foreign language for English majors. 

Jeanie Nishime shared a grid she uses at Pasadena City College for English majors planning to transfer to four-year colleges in her area. She indicated that while we do not have a grid for the state, most college counselors do have such grids for their students who plan to transfer to four-year institutions in their areas.

The CSU participants also confirmed that the IGETC English composition/critical-thinking course is not considered part of the major preparation. It was also noted that the required word-count for transfer-level composition (CAN 2) is 5000 words, although UC Berkeley requires a course minimum of 8000 words for articulation of a composition course (UC campuses do not formally recognize CAN). To help our community college transfer students, we should be less concerned with unusual requirements such as UC Berkeley’s and focus on establishing articulation agreements with our nearby CSU campuses, where most of our students transfer.

Other Resources 

Tools that students use to help them understand their curricular needs include ASSIST (www.assist.org), an easily accessible database that displays articulation agreements at the course level. Faculty may also access OSCAR, a database that includes course outlines helpful for developing new courses or revising present courses that are intended to transfer.

Second-Language (ESL) Transfer Students  

Participants agreed that English instructors need to improve support for majors in other disciplines by strengthening writing programs. We need more research on the success of transfer students. Too many community college transfer students, especially second language learners, fail upper the division writing proficiency test at CSU. Participants believed that we need to evaluate the appropriateness of these tests, the grading standards used, and the courses that failing students are required to take to satisfy their writing proficiency requirement. 

The group discussed the appropriateness of writing requirements for transfer students whose majors are in technical areas. Some questioned whether we expect more English writing skill than seems necessary for many second language learners, creating something analogous to the “glass ceiling” in business. This issue cuts across all disciplines. Writing-across-the-disciplines approaches provide a possible solution to this problem. 

Participants explained different approaches to teaching writing to second language learners. San Francisco City College uses an academic writing workshop for students at any level (even graduate students). Some community colleges have a separate track of classes for non-native speakers that includes college-level writing courses. DeAnza College offers English 1A and 1B through its ESL department. 

Speech faculty face similar problems in serving students whose native language is not English in their transfer-level courses. They often will advise such students to complete an introductory pre-collegiate level speech course. (A prerequisite or corequisite for community colleges would require validation.) At UC Davis students may take an oral English course through their linguistics department. 

Second Language Nursing Students

Nursing faculty expressed a similar need for support from speech departments and English departments. Many nursing students who are capable of successfully completing the nursing requirements do not have the language skills to communicate with patients. This inability to communicate effectively could prove a hazard (For example, suppose a patient is trying to communicate that something is seriously wrong with a procedure, but the nursing student misunderstands the patient.)  Nursing faculty suggested that students be required to successfully complete transfer level English (English 1A or CAN 2) to enter nursing programs. 

It was suggested that establishing a nursing, speech, ESL learning community for these students would be an effective approach; however, it was pointed out that nursing students do not have room in their crowded schedules for such an approach. 

The group felt that many community college students, not just second language learners,  are unable to succeed in general education courses because their language skills (reading, writing, listening, speaking) are inadequate. Meeting the needs of these students will require a multi-faceted effort that includes writing centers, writing-across-the –curriculum programs, essays that are carefully read by faculty and appropriately graded, collaboration between English faculty and faculty from other disciplines, stronger advisories or co requisites, and requirements for vocational programs similar to those recommended for nursing (competency levels in English and speech as a prerequisite). 

The group was reminded that faculty who help students with disabilities (DSPS) can provide necessary support for some students.

Closing

Snowhite indicated that the meeting provided an occasion for the discussion of issues important to the English discipline and helped define what other regional meetings might build on. Participants will receive the minutes of this meeting. Information about the other regional meetings and the statewide meeting will be available on the IMPAC web site.

Snowhite thanked everyone for participating.

Submitted by

Mark Snowhite

October 6, 2003 

