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Summary of Identified Issues

English participants at regional meetings and the statewide meeting discussed the following issues:

1. CSU’s Lower Division Transfer Pattern: SB 1785 mandates that CSU develop a preferred transfer pattern for CSU’s 20 most frequently chosen majors that would assure community college students who hope to transfer to a CSU campus that they could transfer all their approved units to their target CSU campus. The following points relate to the progress of the LDTP project for English majors:
A. The transfer package for English majors will not penalize students who may have “excess” units because they have explored other transfer options before deciding to major in English.

B. The English LDTP group (department chairs and one community college discipline representative) supports maintaining the autonomy of the community college programs.

C. The design for the 60 transferable units breaks down as follows:

· 39 of the 60 units are in the transfer pattern (CSU Breadth is the most commonly chosen).

· Of the 21 remaining units: 

1) 15 units will be locally-determined by each community college and the CSU campus for which that community college campus is a feeder school.

2) 6 units are specified for some disciplines; for English, the 6 units are undefined, except that they must count toward the baccalaureate degree, and, like the 15 units that will be locally determined, become part of the locally-determined package.

4.    To ensure that the lower division preparation of community college transfer and CSU “native” students remains comparable, conversations about articulation between the CCC and CSU systems will continue.

The system-wide pattern proposed by the LDTP English Chairs is as follows: 

Community college students who plan to major in English must (1) complete

lower-division general education requirements by following either the

Intersegmental General Education Transfer Curriculum (IGETC) pattern or the

CSU General Education-Breadth pattern. Most CSU-bound transfer students

choose the General Education-Breadth pattern. Students must also (2) fulfill

the graduation requirements in United States History, Constitution, and

American Ideals. Students seeking to complete the Lower Division Transfer

Pattern for the major in English must (3) complete additional courses

transferable to the CSU as lower-division coursework to reach a total of 45

semester units. In addition students must (4) complete 15 units as specified

by the English Department at the CSU campus that they will attend to bring

the total to 60 transferable semester units.

CSU representatives added the following points that were considered when arriving at the LDTP recommendation for English majors:

· CSU tried to reconcile two concerns: the mandate to provide direction to the community colleges and the need to respect the local autonomy of individual community colleges.

· Individual CSU campuses have different programs, including lower division requirements. 

· Flexibility for the students was deemed more important than articulation with every campus of the CSU system.

· CSU’s Lower Division Transfer Preparation (LDTP) Project affects only a small portion of students; a student who declares the major and follows the contract for that major at a specific CSU campus will be given priority admission to that campus (i.e., the place will be held for that student). 

· Determination of which community college courses are acceptable will be made by each CSU English department.

· Articulation officers, working with instructional and counseling faculty, must ensure that students receive the appropriate information about transfer; it was noted that pathway information is on-line.

· To convey the information about the LDTP transfer packages, CSUs will contact the CCC articulation officer of the feeder colleges. 

· The LDTP makes it more likely that transfer institutions may accept courses currently not accepted because of the concern for repetition; for example,  the LDTP might make the American lit sequence equally as transferable as the British lit sequence.

· ASSIST will help ease the information burden on counselors.

2. Revision of ENGL 1A (CAN 2)

IMPAC  participants discussed proposed course objectives for ENGL 1A (CAN 2) and agreed to a number of changes that would satisfy CSU and UC while allowing for flexibility in community colleges, some of which offer three-unit courses and others four-unit courses with expanded content. Because most UC and CSU freshman composition courses do not require a substantial research paper, attendees at the statewide meeting agreed to delete the research paper from the objectives but retain objectives of finding and incorporating information in writing (see appendix A for detail). 

3. New Descriptor: World Literature I & II.

The group agreed to a description and student objectives for World Literature I & II, which are not currently in the CAN system. Both the Revised 1A and new World Literature sequence will be vetted to English faculty in the community colleges through the IMPAC listserv and ECCTYC’s listserv, and if there are no major objections, they will be forwarded to the LDTP English group for possible adoption (Because CSU will no longer participate in CAN, course descriptors developed in IMPAC groups may be recommended for the statewide numbers that the LDPT project has envisioned.)

4. Student Learning Outcomes vs. Course Objectives

Discussions about course objectives for ENGL 1A and World Literature I & II included consideration of student learning outcomes (SLOs). The following points of clarification were expressed on this topic:

A. Because the term learning outcomes conveys a sense of standardization, the term is associated with a shift toward a corporate climate and the potential for sacrificing academic freedom.

B. WASC’s agrees that learning outcomes must be developed by a college’s faculty, not imposed from outside or developed systemwide.

C. Although the original CAN model used “objectives/outcomes” the ASCCC strongly recommends using only “objectives.”

5. Improving preparation for college-level writing in the high schools

Participants agreed that aligning high school English courses with the expectations for freshman composition is sorely needed. Academic Literacy, a publication of the Intersegmental Committee of Academic Senates (ICAS) provides a detailed explanation of those expectations in reading and writing and therefore should be used in discussions between post-secondary English faculty and their high school counterparts.

6. Improving articulation with community colleges

Articulating courses that count as satisfying the English major requirements remains a problem. Some four-year campuses accept a lower division Shakespeare course but others do not. The articulation of lower division survey courses varies considerably among CSU and UC campuses. Some campuses accept all traditional community college survey courses for lower division major credit; others accept only survey of British Literature; one CSU campus will accept no lower division English course to count as credit toward a bachelor’s degree (Details for each UC and CSU campus are available from www.assist.org). 

Participants expressed ideas for improving articulation between the community college as four-year institutions, but none was accepted as feasible. Participants from the four-year institutions indicated that articulation should remain as is since it is not a major problem and changes would require additional funding, which is not available.  
Meeting with other disciplines

Community College English faculty discussed with nursing faculty the needs of community college nursing students to better develop the reading and writing skills. There was consensus that the means by which English faculty work with nursing faculty to develop strategies to improve literacy skills will vary from campus to campus but need to be undertaken on a cooperative basis. English faculty stressed that developing literacy skills will require time and patience, though nursing students are on a tight schedule.

How can English faculty improve support for ESL students?

English and ESL IMPAC faculty discussed how English faculty could best address the needs of ESL students, who are some of our most motivated and talented students but who need more help than we can give them. One promising approach is an intersegmental conference, such as the one just held at Pasadena City College in which high school teachers and faculty from the community colleges, CSU and UC came together to discuss issues related to teaching “Generation 1.5” students on our campus.  A follow-up conference is scheduled for November 2005.

ESL participants reported on particular problems of concern to English participants.  These included difficulties in persuading Generation 1.5 students to take the TELSA – they want to take the native English test. One creative approach some campuses have taken in order to increase the numbers of Generation 1.5 students willing to explore ESL programs is to drop the name “ESL,” substituting (as UC Irvine does) Academic English or (as SF State does) Composition for Multilingual Students.

Because most campuses do not offer transfer-level ESL composition courses, teacher knowledge and training in helping ESL and generation 1.5 students in mainstream classes are very important.  ESL participants provided specific suggestions of techniques that English faculty may find useful. Sierra College runs a workshop to help faculty teach non-native speakers that includes such techniques.

Identified Trends/Future Directions

1. English faculty discussed how the Lower Division Transfer Patterns (LDTP) project may affect articulation but since this project is in its initial phase of implementation, there are many unanswered questions, such as how long will CAN courses continue to be articulated to CSU campuses.

2. There was general acceptance of including course objectives in descriptors of English courses. Since the CAN process of articulating courses no longer exists, courses will be submitted to LDTP and to UC campuses. 

3. The University of California’s streamlining effort (Executive Order 477) promises to provide community college students with systemwide articulation agreements for their lower division English courses. 

4. Participants discussed the single-subject teaching credential (CSU Integrated Teacher Preparation Task Force) but not everyone agreed with last year’s English IMPAC recommendation (Recommendation 3) that we oppose this program because it reduces the number of English courses required for the bachelor’s degree and results in less well prepared English teachers.

5. Developing ways to better serve second-language learners and generation 1.5 will become more important. Some colleges can be identified as having excellent programs for serving ESL students. 
Comments from Statewide Meetings and the General Field

The English faculty lead gave a report on IMPAC activities to the English Council for California Two-Year Colleges (ECCTYC) board of directors at their April 21 meeting in San Francisco. ECCTYC members have supported IMPAC work, and many have attended meetings.

Recommendations for the Discipline

1. English IMPAC faculty recommend the course objectives for English 1A (CAN 2) and the new descriptors for a two-course sequence of World Literature I & II (See appendices A & B).

2. English IMPAC faculty recommend that efforts to create more uniform agreements between the community colleges and the four-year campuses for the articulation of lower division courses continue.

Recommendations for Support Courses

No particular support courses for English majors were identified. On the other hand, many other disciplines regard English composition courses as support courses. English met with nursing faculty to discuss strategies for improving the language skills of nursing students. Suggestions included developing an English composition course designed for nursing students, use of campus writing centers, and writing-across-the curriculum programs. 

Topics for further discussion:

1. Keep abreast of the work of the Lower Division Transfer Preparation (LDTP) and the UC streamlining project for English majors and determine what coordination with the IMPAC project might be productive.

2. Review the content and objectives of freshman composition courses in relation to the needs of other disciplines.

3. Add recommended descriptors for quarter courses that correspond to English 1A (CAN 2) and World Literature I & II.

4. Regional IMPAC meetings to improve articulation between community college and four-year institutions within regions.

5. Develop a letter that counselors may give to students considering an English major with course recommendations (similar to the one developed for prospective math majors).
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Appendix A

ENGL 1A (CAN 2) Proposed Objectives to Add to Course Descriptor

ENGL 1A (CAN 2)


Upon completion of the course, successful students will be able to

A. Critically read, analyze, and evaluate a variety of primarily non-fiction texts for their rhetorical and technical merit, with consideration of the principles of unity, coherence, tone, persona, purpose, methods, and the effects on a target audience

B. Write an analytical or argumentative essay, consisting of introduction, body, and conclusion, with an arguable thesis and persuasive support

C. Write a unified, well-developed, well-organized, and clearly written essay of at least 1000 words

D. Use sentences of varying structure and type in order to emphasize meaning, relationship, and importance of ideas

E. Organize paragraphs into a logical sequence, developing the central idea of the essay to a logical conclusion

F. Find, analyze, interpret, and evaluate outside sources, including online information. Incorporate sources as appropriate, using MLA or APA documentation format.   

G. Integrate the ideas of others through paraphrase, summary, and quotation into a paper that expresses the writer’s own voice, position, or analysis

H. Use a variety of rhetorical strategies, which may include textual analysis, comparison/contrast, causal analysis, and argument

I. Revise, proofread, and edit their essays for public presentation so they exhibit no gross errors in English grammar, usage, or punctuation

(Note: We will need to determine how to include these objectives in a quarter configuration.)

Appendix B

Proposed Descriptor

World Literature I & II 

Course Description: A comparative study of selected masterworks of world literature in translation from antiquity to the seventeenth century (for WL II -- from the seventeenth century through the twentieth century). 

Upon completion of this course, the student will be able to do the following:

1. Analyze significant texts and authors from antiquity to the seventeenth century (for WL II – “from the seventeenth century through the twentieth century”). 

2. Differentiate between prominent literary forms, such as  epics, lyric poetry, tragedies, comedies, memoirs, sacred texts, satires, tales, essays, novels.

3. Employ techniques of close textual reading, analysis, and interpretation.

4. Compare and contrast texts of various world cultures, including Middle Eastern, Mediterranean, Asian, European, African, and The New World.

5. Determine the relationship between literary works and their historical, philosophical, social, political, and artistic contexts.
6. Evaluate the ideas that have shaped literary works and historical events.
7. Conduct extensive research on a topic of world literature. 

8. Write critical analyses that reflect the student’s ability to synthesize ideas and themes from original texts and secondary sources.

Note: At the meeting in San Francisco in January, participants decided to not exclude British and American authors because such content would be important to non-English majors, whom we would not expect to have studied authors such as Shakespeare. 

