English – Language Cluster

Mark Snowhite, Lead Discipline Faculty, Crafton Hills College

Summary of Identified Issues

English participants at regional meetings and the statewide meeting discussed the following issues:

1. What is the role of English as a service discipline that helps prepare students for the work of other disciplines? Participants supported the following two approaches to addressing the support function:

· Writing across the curriculum efforts.

· Paired classes or learning communities, whereby students are provided instruction in reading critically and writing for a course in another discipline.

A third approach was considered: courses developed for students in a specific occupational area (e.g., nursing, business). Fewer participants supported this suggestion because at most colleges matters such as schedule coordinating and the limitations of English faculty to gain sufficient expertise in another discipline, made this approach impractical.

2. Are we preparing English majors well for transfer? According to participants at all meetings, major preparation in English does not seem to present widespread problems, even though we recognize that four-year institutions vary considerably in what community college courses they will accept as satisfying major requirements. Community college English courses seem to be acceptable for general education credit at the four-year schools if not for credit towards a baccalaureate degree in English. A survey of students who have transferred to UC and CSU campuses as English majors would provide data to assess the degree of difficulty students have transferring community college coursework in this major. 

3. How can English faculty improve support for ESL students? There were two major areas of concern: 

A. Variability of requirements for second language learners among community colleges. At some colleges students are identified as ESL and required to take appropriate classes. At other colleges, ESL courses are recommended, but students often ignore these recommendations. Levels of proficiency required for moving into regular English composition courses vary as well. At most colleges ESL students are main-streamed.  In urban areas, where students may easily complete work on more than one campus, second language learners often choose English classes based on how quickly they may complete their English requirement instead of on how well they will learn to read and write English. Often ESL students are given passing grades because of their hard work instead of their demonstrated English proficiency. At relatively few colleges freshman composition (ENGL 1A) classes are designated for ESL students.

B. Failure of many ESL transfer students at CSU to pass the writing proficiency exam. According to CSU data, community college students identified as second language learners do not pass the GWAR writing exam at CSU and therefore must take remedial courses. Few CSU campuses offer effective ESL programs. 

4. Are we satisfied with the current CAN descriptors, and do we want to add any? Participants agreed that the present CAN descriptors for English courses are very brief and should be expanded to include student learning outcomes (see proposed learning outcomes for CAN 2 in appendix A). Participants considered a number of possible additions to CAN (See appendix B).

5. How can English faculty help prepare high school students for the writing they will be expected to complete in college? Participants recognized a need for intersegmental discussions with high school faculty. All agreed that developing relationships with high school faculty can improve the preparation of high school students. A program that involves both Pasadena City College and Glendale high school English faculty is a model of such a program. 

Identified Trends/Future Directions

1. Participants strongly agreed that the plan to streamline preparation for the single-subject teaching credential (CSU Integrated Teacher Preparation Task Force) would result in less adequately prepared English teachers in that it reduces required English coursework (see recommendation 3 below).

2. With continuing large-scale immigration, developing policy and practices to better serve second language learners will become more important. Some colleges can be identified as having excellent programs for serving ESL students. 

3. The CSU "Roadmaps Project" may move the different campuses of that system towards more agreement on the community college English courses that will articulate. There should be coordination between this project and IMPAC.
Comments from Statewide Meetings and the General Field

During my presentation of information about the IMPAC project to the California State College English Council, I asked how many were familiar with the project. Very few had heard of it.

Recommendations for the Discipline

1. Add “World Literature” to the English CAN courses. (It was suggested that this course may be upper-division at some campuses.)

2. Recognizing the distinction between course content and the student learning outcomes (SLOs) contained in course outlines, we should include SLOs in the CAN descriptors. 
3. Oppose the framework for integrated single-subject teacher preparation programs proposed by the CSU Integrated Teacher Preparation Task Force (in memo of October 17, 2003) for English majors because it would dilute preparation in English studies and the program appears unworkable; instead, endorse a teacher preparation program that incorporates stronger preparation in English. 

4. Freshman Composition should be a prerequisite for literature courses that count towards an English major.

5. Establish greater coordination among all segments — from UC to CSU to CC to high school in discussions on preparation for writing. 

6. Add student learning outcomes to ENGL CAN 2 (English 1A). 

7. Work with other disciplines on strategies to improve student writing including, but not limited to, writing across the curriculum, paired classes/learning communities, and writing centers.
Recommendations for Support Courses

No particular support courses for English majors were identified. On the other hand, many other disciplines regard English composition courses as support courses. English met with nursing faculty to discuss strategies for improving the language skills of nursing students. Suggestions included developing an English composition course designed for nursing students. However, this approach would be difficult because a college would need to have sufficient enrollment for such a course and scheduling would also be a problem.

Participants generally support writing-across-the-curriculum and writing centers as the most practical means for offering support to students in other disciplines.

Topics for further discussion:

1. Review the recommendations from this year’s meetings and determine what work needs to be done to complete the goals and objectives expressed (or implies) in those recommendations.

2. Develop a core lower-division curriculum for English majors

3. Keep abreast of the work of the Project on Lower Division Major Preparation (POL) for English majors and determine what coordination with the IMPAC project might be productive.

4. Evaluate lower-division requirements at different four-year institutions

5. Review the content and objectives of freshman composition courses in relation to the needs of other disciplines.

6. Develop a letter that counselors may give to students considering an English major with course recommendations (similar to the one developed by mathematics IMPAC faculty).
Recommendations Forwarded/to be forwarded to CAN

ENGL 1A (CAN 2) Proposed Objectives to Add to Course Descriptor (See appendix)

Outreach Presentations made by this group:

Organization 


Date/Place

Presenter’s name      Number Present 

English Council of California 

Two-Year Colleges 

4/22/04 --Sacramento     Mark Snowhite
    20

CSU English Council

4/22/04 -- Sacramento    Mark Snowhite
    75

Appendix A

ENGL 1A (CAN 2) Proposed Objectives to Add to Course Descriptor
Course Objectives:

Upon completion of the course, successful students will be able to

1. analyze and evaluate a piece of writing for its rhetorical and technical merit, with consideration of the principles of unity, coherence, tone, persona, purpose, methods, and the effects on a target audience.

2. write an expository essay, consisting of introduction, body, conclusion, with a clear statement of thesis;

3. write an essay of 750 words with unity, clarity, development, organization, and coherence, and without problems that impede reading;

4. use sentences of varying structure and type in order to emphasize meaning,  relationship, and importance of ideas;

5. organize paragraphs into a logical sequence, developing the central idea of the essay to a logical conclusion;

6. find, analyze, and interpret outside sources, including online information;

7. integrate the ideas of others through paraphrase, summary, and quotation into papers that express their respective voices, positions, or analyses;

8. use a variety of rhetorical strategies, which may include textual analysis, comparison/ contrast, causal analysis, and argument;

9. produce multi-source research papers of at least 2,000 words, following the MLA or APA documentation format;

10. revise, proofread, and edit their essays for public presentation so the writings exhibit no gross errors in English grammar, usage, or punctuation.

Appendix B

The following courses were proposed for CAN. Commentary follows each. Only “Survey of World Literature” had broad support.

1. Introduction to Literature:  The group discussed how many universities offer an "Introduction to Literature" course that is not writing intensive.  CSULB indicated they have such a course, but it appeared that not enough universities offered this course for it to be accepted by CAN.  
2. Critical Thinking and Composition: This course listed on the handout could be CANned if there are four different campuses that offer a similar course. The group decided that they might recommend the Critical-thinking/Comp. course for CAN approval.


Also faculty expressed frustration that the CAN system is not yet operating.

3. Survey of World Literature: This course was discussed, but apparently at least three schools do not offer this in an English department.  Snowhite suggested that some of the faculty members mail him course outlines and that the group might draft something for discussion regarding this course next year. 
4. Advanced Composition and Critical Thinking: The group agreed that this course should be titled "Intermediate Composition and Critical Thinking." Because it is currently recognized as an IGETC course and because most CSU campuses do not offer it, it should not be proposed for CAN acceptance.

5. Bible as Literature: The group wondered whether a World Mythologies class would be more likely to articulate than the Bible as Literature.  Snowhite noted that from a major's point of view, we would probably want our students to study the Bible since it is a source or influence of much of Western literature.
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