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Introduction 

During its second year of participation in IMPAC, ESL faculty continued discussion and proposed action plans for key issues related to academic language preparation and transfer for English learners. The populations of English learners in California's postsecondary institutions are very diverse and have differing needs; these populations include ESL learners, both immigrant and international students, who are still acquiring English, as well as bilingual and multilingual students who have resided in the U.S. for many years but who still have college-level academic language difficulties related to second language learning. 

Summary of Identified Issues 

• Assessment and placement: At many community colleges, ESL students can choose to take either ESL or English assessment for placement into composition courses. Thus, a continuing concern is that many ESL students who need specialized reading and writing instruction do not enroll in those courses that may best help them to develop academic language competencies. Community college staff who do intake for assessment and admissions need to be aware of the differences between English and ESL and ways to guide students to appropriate placement tests. ESL faculty shared information about documents distributed on their campuses for this purpose and agreed that sample fact sheets and other informational resources might be posted on the IMPAC ESL web pages. 

• Generation 1.5 students: The population of long-term immigrants, commonly referred to as generation 1.5, is increasing in California's colleges and universities. These English learners have academic language needs that differ from those of more recent immigrants and international students. ESL and English faculty are collaborating on ways to help these students develop English competencies through appropriate ongoing assessment and curriculum reform. They recognize the need to work with high school ESL/English teachers on shared concerns. To that end, IMPAC participants organized a mini-conference and workshop on generation 1.5 issues for L.A. region high school and postsecondary ESL and English faculty at Pasadena City College. In the workshop sessions, participants proposed action plans to address problems. A follow-up conference in scheduled for November, 2005. Conference outcomes were discussed at the ESL and English statewide IMPAC meetings. 

International students with advanced degrees: ESL Programs need to find ways to accommodate the special needs of students who enter with advanced degrees from their native countries; their academic language competencies are typically very different from those of California's immigrant undergraduate students. 

• Transferable ESL courses: This remains a key issue in facilitating transfer. Faculty discussed the potential impact on CC ESL courses if there is a Title 5 change requiring English 1A for CC graduation. There were concerns that this requirement might remove degree credit from ESL courses one level below English 1A. Maintaining degree credit for ESL is very important in order to encourage students to get needed specialized instruction. 

• Renaming of ESL Programs: As more ESL learners in our institutions are immigrants 

with many years of U.S. residency, the “ESL” designation of courses and programs becomes increasingly problematic. Some English learners feel stigmatized by the term “ESL” and consequently avoid enrolling in ESL courses despite a need for specialized instruction. In some cases, ESL courses are regarded differently for graduate admissions. Some campuses in the CSU and UC system have changed the names of their ESL Programs (e.g., Composition for Multilingual Students, English for Academic Purposes). Name changes are not without drawbacks, however, since such changes may move ESL far from English in course schedules. 

• Cross-disciplinary language support for ESL students: ESL faculty and administrators need to collaborate with faculty across the curriculum in helping second language learners develop academic language proficiency. Such collaboration could include workshops on second language acquisition issues as well as discussions of what kinds of academic performance faculty can reasonably expect from ESL students. Acquiring academic second language proficiency is a long and complex process; like their native English speaking counterparts, ESL students cannot acquire proficiency in the many types of reading and writing required across the curriculum from English courses alone. 

Identified Trends/Future Directions 

• Changes in California's ESL populations: While ESL learners will continue to represent a significant proportion of California's college/university students, this population will increasingly be long-term U.S. residents rather than more recent immigrants. Because these students are often enrolled in mainstream English courses, 

ESL and English faculty will increasingly need to collaborate on ways to identify and respond to their academic language needs. There will also be a growing need for professional development in second language reading and writing pedagogy for English faculty and in composition pedagogy for ESL faculty. 

• Systemwide information about ESL populations, programs, support services: In April, 2005 an ESL Task Force, appointed by and working with the Intersegmental Committees of the Academic Senate (ICAS), conducted an online survey across California's postsecondary colleges and universities -CCs, CSUs and UCs -- to gather information regarding ESL student assessment and placement, curriculum, matriculation practices, and support services. The ICAS ESL Task Force report will discuss major findings of the survey and provide further information and recommendations generated through focus groups and interviews with college/university faculty. ICAS will distribute the report to legislators, administrators and faculty. This document will assist in reviews of assessment, placement and matriculation practices on our campuses; it will guide ESL and English curricular changes; and it will support funding requests for improving programs and services for ESL/multilingual students. 

• Collaborative efforts to improve academic language support for ESL students 

ESL faculty agree that in addition to working with English faculty, they need to explore and implement successful practices for collaborating with faculty across the disciplines to help ESL learners develop oral and written academic language skills. They also need to continue collaborative efforts with high school teachers and administrators in responding to ESL concerns and furthering professional development related to teaching ESL students. 

Comments from Statewide Meetings and the General Field 

• Accurate assessment and placement of ESL students and appropriate courses to deal with special academic language needs remain critical concerns of ESL professionals across the state. 
• The loss of degree credit for CC ESL courses is a major concern systemwide. 

• California has been at the forefront of identifying the special needs of the ESL population known as generation 1.5. Research and pedagogy concerned with this student population were a dominant topic at the 2005 international TESOL Conference held in San Antonio, 

Texas and in ESL presentations at the 2005 national Conference on College Composition and Communication held in San Francisco. 

• The ICAS ESL Task Force hopes that 2005-2006 IMPAC meetings will provide a forum for additional qualitative data gathering in response to findings from the questionnaire sent to all college/university campuses in spring, 2005. 

Recommendations for the Discipline 

Assessment and Placement 

• Establish direct contact with CC assessment staff and others who are the first to interface with entering ESL students. For example, ESL departments could hold informational retreats for counselors, outreach staff and adjunct instructors 

• Draft informational handouts and templates to inform orientation and advising counselors about ESL students, assessment and course offerings.

• On the Accuplacer and Compass assessment tests, insert questions that will assist students in taking the appropriate test .

• Conduct outreach from the CC's to local high school counselors and teachers to inform them about the choices entering students have for assessment.

Curriculum 
• Post Writing Across the Curriculum (WAC) information on the IMPAC website to assist in ESL curriculum revision that reflects language demands across the disciplines. 

Generation 1.5 Students 

• Develop individual campus action plans to improve assessment, placement and instruction for generation 1.5 students.

• Organize generation 1.5 mini-conferences/workshops in the San Diego and northern regions using the Pasadena City College conference as a model. 

Credit for ESL 

• Formulate ESL IMPAC faculty recommendations concerning the Academic Senate for California Community Colleges recommended Title 5 change in the English requirements. 

Other 

• Forward requests to our institutional researchers on the kinds of data we need to have gathered about ESL students.

• Discuss ways ESL could assist Speech/Communications with ESL students whose oral proficiency levels are below that considered acceptable for Speech/Communications courses.

• Use the IMPAC ESL list serve to follow up on the recommendations listed above.

Recommendations for Support Courses 

This year IMPAC ESL and English faculty had joint meetings with nursing faculty at one regional and the statewide meeting. Recommendations related to ESL students with special language needs included establishing learning communities, finding writing specialists who could tutor students in this discipline, recognizing the need for multiple revision and editing of writing assignments, and developing realistic expectations about the extent to which some students can produce “error-free” English. 

ESL met with Speech/Communication faculty at the statewide meeting. The two disciplines agreed that they should plan an agenda for a fall meeting to further discuss models for improving non-native English speakers' intelligibility and for helping students to develop compensatory strategies. The two disciplines will also continue exploring ways that ESL and Speech Communication faculty can work together in norming sessions to rate students' oral fluency and establish levels of acceptable performance for enrollment in Speech/Communications courses. 

Topics for Further Discussion 

• Faculty recommendations regarding anticipated Title 5 changes in English requirements 

• Campus action plans to address generation 1.5 student issues generated from IMPAC meetings and regional conferences 

• Responding to the ICAS ESL Task Force project findings (possible cross-disciplinary focus groups) 

• Identifying roadblocks to further development of transferable CC ESL courses 

• Compiling a “best practices” booklet and/or website for assessment, placement, curricular revision and professional development related to ESL issues; seeking funding for this project 

Recommendations Forwarded/to be Forwarded to CAN: 

None 

Outreach Presentations/Activities 

IMPAC faculty participants Karen Carlisi (Director of Writing Across the Curriculum, Pasadena City College) and Russell Frank (ESL Coordinator at Pasadena City College) co-organized with Beverly Tate (English instructor, Pasadena City College) a mini-conference and workshop “Next Generation Writers: An Emerging Paradigm” at PCC, April 22, 2005. IMPAC ESL Lead Jan Frodesen was a featured speaker, reporting on IMPAC meeting discussions held by ESL and English faculty related to generation 1.5 issues. 

Jan Frodesen reported on IMPAC ESL activities at the University of California Committee on Preparatory Education (UCOPE) meeting on January 22, 2005, and the ESL Subcommittee of UCOPE meeting on April 15, 2005. Both meetings were held at the UC Office of the President, Oakland, CA. 

