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Introduction
In its third year of participation in IMPAC, ESL faculty focused on regional activities, including intersegmental workshops and outreach projects with high schools, which were aimed at sharing concerns about English learner preparation across segments and  facilitating transfer of these students from the community colleges to four year colleges and universities. Faculty recognized the importance of including secondary school administrators and faculty in their discussions of ESL curriculum and issues, since it is at the secondary level that many students who need further specialized instruction should learn more about the different academic English opportunities at the postsecondary level.  Preliminary results from the ICAS ESL Task Force report informed discussions on several continuing ESL issues.
Summary of Identified Issues
•
Assessment and placement: This year’s discussion of assessment and placement issues included preliminary results from the ICAS ESL Task Force online survey. The survey confirmed ESL assessment and placement is a critical issue. Identification of ESL learners is complicated and inconsistent. Results also indicated that fewer than 40% of community colleges use a writing sample for placement due to funding and time constraints. 

•
Generation 1.5 students: This year, several regional workshops organized by IMPAC participants targeted concerns related to this population of long-term immigrants, West L.A. College held two days of Title 5 funded workshops organized by IMPAC ESL participant Nancy Sanders. Attendees included IMPAC faculty from regional community colleges and UCs as well as West LA administrators and faculty across the curriculum. The workshop offered both research and curriculum development presentations and discussion. East LA College also offered a workshop on 1.5 students, with participants from across disciplines. Focus was on identifying generation 1.5+ students and on learning communities.


•
Teacher preparation:  Many students in teacher preparation programs are now from the generation 1.5 population; some of these prospective teachers need to improve their own English proficiency before going out into the field.

•
Transferable ESL courses: Degree credit and transfer credit for appropriate
          ESL courses remain concerns among all ESL faculty, especially those courses below

          the English 1A level. On some community college campuses, curriculum committees will not recognize ESL coursers as transferable even though the course outline is the same as ESL transferable courses at other community college campuses. Also, there appears to be a discrepancy between the number of transferable ESL courses reported through ASSIST and what is reported by the colleges’ MIS to the CCC System Office.
  
 •
Collaboration with English and composition faculty: 


Since many ESL students are enrolled in mainstream required composition courses, 


there is continued need for ESL and English/writing program faculty to work together to identify resources for helping students and to share common concerns.

Identified Trends/Future Directions
  •   California’s multilingual students: As discussed in last year’s report, second 

language learners in California’s colleges and universities are increasingly long-term



U.S. residents who may be English dominant. Many of them do not take ESL courses.

       If an intersegmental ESL website is developed, as recommended by the ICAS ESL 

Task Force, it would help to inform 
faculty and administrators from across the 


disciplines, as well as ESL faculty, about ESL issues and resources.

•   Follow-up on findings from the ICAS ESL Task Force Survey Report


With the publishing of the ICAS ESL Task Force report, individual campuses and

     systems can identify particular areas for future projects and evaluation of 

     current ESL programs and practices. 

•   Regional ESL intersegmental meetings


IMPAC ESL faculty participants agreed that the IMPAC meetings have provided a valuable forum for identifying common concerns, developing local and regional workshops and projects to address these concerns, and opportunities to share successful practices. At the heart of these discussions is the need to work both across segments and across disciplines in improving postsecondary instruction for

     ESL students in California.  IMPAC ESL faculty agreed that future regional meetings

     should be held at the CATESOL north, south and LA conferences, with follow-up\

     at the CATESOL statewide conference.  

Comments from Statewide Meetings and the General Field
      •  The loss of degree credit for CC ESL courses remains a major concern systemwide.
      •  Attention to the language needs of the long term immigrant, or generation 1.5
     population, continues to grow at the statewide and national conferences for Teachers of English to Speakers of Other Languages. Textbook publishers are also increasingly
     interested in developing instructional materials for multilingual writers.

Recommendations for the Discipline


  Assessment and Placement

    •    Individual campuses should consider ways to mitigate the stigma of taking ESL                     
courses so that students needing these courses will not try to avoid them.    

· Effective ESL identification, assessment and placement procedures at UC and CSU campuses could be summarized to provide models for community colleges, especially concerning the implementation of direct assessment with writing samples.     

· Campuses and systems should review other recommendations resulting from the ICAS ESL online survey conducted in 2005.
•
Campuses should consider late-start ESL classes so that students who have been inappropriately placed into mainstream English classes will have an opportunity to transfer to an ESL class for specialized instruction. Community colleges such as
     Sierra College have done this several weeks into the semester with good results.
Outreach to Secondary Schools
•
ESL Programs on individual campuses should consider developing outreach events for local high school counselors, teachers and students. CC ESL students could be included in presentations as has been done successfully at Santa Monica College.
Generation 1.5 Students

•
ESL faculty should continue developing local and regional workshops to improve assessment, placement and curriculum for Generation 1.5 students such as those held at West Los Angeles and East Los Angeles Colleges in 2005-2006 and at Pasadena City College in 2005. Such workshops could include faculty from the area colleges, universities and high schools and faculty across disciplines.
Support services for ESL Students
•
Campuses should evaluate and consider ways to improve the various support services such as tutorial programs, advising and orientation for ESL students. 

Common ESL curricula

•
Campuses should use on-line course outlines to assist them in the curriculum process. C-ID discussions could use as a starting point the language descriptors in the ICAS California Pathways document. Also, campuses should consult SLO websites such as those at Pasadena City College and Consumnes River College for developing curriculum.
Topics for Further Discussion

•
Following up on recommendations from the forthcoming ICAS ESL Task Force report, including identification of ESL students, assessment, placement, courses and support services.
•
Assisting in the development of an intersegmental ESL website as recommended by the ICAS ESL Task Force report.

•
Developing curriculum and learning community projects to integrate ESL instruction with other disciplines.
Outreach Presentations/Activities

· Jan Frodesen attended the West Los Angeles College Generation 1.5 Workshops on November 28 and December 2 to represent IMPAC. 
· Jan Frodesen reported on IMPAC ESL discussions at the University of California Committee on Preparatory Education (UCOPE) ESL Subcommittee on March 10, 2006, held at the UC Office of the President, Oakland, CA.
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