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Summary of Identified Issues

During the first year of participation in IMPAC, ESL faculty identified the following core issues related to assessment, placement, program coordination and academic language instruction for ESL and multilingual students. All of these areas affect the ways in which ESL/multilingual students develop language competencies needed for transfer to four-year universities.

· Assessment and placement: A high proportion of students who do not pass CSU’s GWAR writing exam have been identified as students whose home language is other than English. ESL students entering community colleges often have the option of taking either ESL or English placement tests and then enrolling in courses determined by these assessment instruments. As a result, many students who need specialized ESL reading and writing instruction do not receive it. Some students whose language needs have not been appropriately addressed at lower division levels are unprepared for upper division work when they transfer into 4-year universities. 
· Transferable ESL courses: Because ESL is not a major field, the issues here concern getting more ESL courses approved for transfer to CSUs and UCs as elective credits rather than to fulfill major requirements. CC ESL faculty have developed an ESL Model Course Outline for degree applicability. Courses one level below English 1A received special focus in discussions at the regional and statewide meetings. 

· Differing academic language needs of diverse ESL student populations: ESL/multilingual students include newly arrived immigrants, long-term immigrants (commonly referred to as generation 1.5), and international students. These second language student populations have different needs and the representation of these groups varies widely from campus to campus. The needs of generation 1.5 students in particular are often not appropriately met in either ESL or English courses.

· Re-designation of programs and courses as “ESL”: Many long-term immigrant (generation 1.5) students with academic language difficulties could benefit from specialized instruction for second language writers; however, such students often avoid ESL courses because of negative perceptions associated with the “ESL” label. Could ESL programs/courses be re-designated as “multilingual,” a change made by some CSU and UC campuses to reflect more accurately the student populations served?

· Class size: Faculty identified class size as a key issue affecting adequate instruction for ESL students, especially concerning contact with students outside of class and instructor response to writing assignments.

· Coordination of ESL programs: The adequate funding and staffing for ESL Program coordination was identified as a key issue both for appropriate assessment of entering students and for curriculum development.

· Cross-disciplinary language support for ESL students: The academic language development of ESL/multilingual students requires understanding and attention from faculty across the disciplines. What models and best practices serve the goals of increasing awareness and improving instruction across the curriculum to meet the needs of this diverse and growing population? How can ESL faculty assist disciplinary faculty in achieving these goals?

Identified Trends/Future Directions

· Growth in numbers of ESL college/university students: All segments of California postsecondary education are likely to see increased numbers of ESL students on their campuses. According to the California Department of Education Demographic Reports, 2003, English language learners represent approximately one-fourth of the total public school enrollments of the state. This trend will impact ESL and English Programs in community colleges in particular, as trends indicate that growing numbers of students will be completing lower division work at CCs before transferring to CSU and UC campuses.

· Increased attention to ESL issues systemwide: The Intersegmental Committees of the Academic Senate (ICAS) has formed an ESL Task Force, with faculty from the CC, CSU and UC systems, to identify ESL issues needing systemwide information gathering. Funding for an ESL Research Project to conduct a survey has been provided through a grant from the CC Chancellor’s office. The goals of this project will inform IMPAC ESL meeting agendas in 2004-2005, and IMPAC meetings, in turn, may provide information about ESL students, programs and policies that the research project may use. Members of the ESL Task Force participated in IMPAC this year.

· Collaboration between ESL and English faculty: Based on the IMPAC discussions this year between ESL and English faculty, the two groups plan to discuss further how policies and practices affecting ESL students can be addressed and recommendations made, both on individual campuses and systemwide. 

· Collaboration between ESL and faculty across the curriculum: ESL faculty recognize the need to create more awareness on campuses about the diverse populations of second language learners and their special needs in acquiring academic language proficiency across the curriculum.

Comments from Statewide Meetings and the General Field

· There is growing concern among ESL UC and CSU faculty that many ESL students who are completing composition requirements in community colleges are not getting the specialized language instruction they need either 1) because they are not taking ESL courses or 2) because the large enrollments in CC ESL courses limit the attention faculty can give to individual students’ writing needs. Once students transfer to four-year universities, the ESL offerings for upper division students are very limited. Academic language preparation of ESL students in CC courses has been the topic of much discussion by the UC systemwide ESL Subcommittee of the Committee on Preparatory Education (UCOPE). The ESL Subcommittee will submit a report on ESL transfer student issues to UCOPE in 2004.
· California maintains a strong K-university ESL professional organization in CATESOL, California Teachers of English to Speakers of Other Languages. This organization actively supports the IMPAC Project by disseminating information about the project through its listserv, through the CATESOL Newsletter sent to thousands of members and through statewide conference meetings. Many of the IMPAC faculty participants are active members of CATESOL and have served or currently serve on its Board of Directors.

Recommendations for the Discipline

· Coordinate with academic advising counselors to ensure that students are informed about assessment and course options.

· Create a mechanism to articulate ESL courses across the CC system.

· Identify ESL curriculum revision needed to reflect the language demands across disciplines and preparation needed for successful upper division work.

· Increase articulation between ESL and English departments regarding policies for assessing and placing ESL/multilingual students into appropriate courses.

· Increase awareness among faculty across the disciplines about the characteristics of ESL students and second language academic preparation issues through in-service workshops and other communication with content course faculty.

· Further develop resources for sharing information about CC, CSU and UC ESL curricula with high school administrators and faculty and the parents of ESL secondary students.

· Identify ways to improve the status of ESL Program coordination on individual campuses

· Conduct and disseminate research to demonstrate ESL student academic success rates.  
Recommendations for Support Courses

Relevant to this area are ESL courses that could provide support for other disciplines. ESL faculty meetings with Nursing faculty identified both oral skills and academic reading needs for nursing students whose first language is other than English. Pronunciation was identified as a particular problem for some ESL nursing students. An ESL meeting with Child Development and Education Faculty identified the special needs of students who complete vocational tracks but return to enter academic tracks without the English language proficiency for academic success. Participants recommended developing ESL support courses that would offer transfer or elective credit; models for such courses exist on CC campuses such as Santa Monica College.

Topics for Further Discussion

· Identify specific ways that assessment and placement procedures for ESL students could be changed on individual campuses to better serve these students.

· Examine CC ESL curricula to determine the extent to which courses are developing language competencies required for academic work across the disciplines.

· Consider further the possibilities and implications of redesignating ESL programs and/or courses, as some campuses have already done, to avoid the perceived stigma of the ESL label.

· Determine successful practices for improving awareness of ESL issues campuswide.

· Identify further the special needs (developmental work, student services) of international students so that they can perform successfully in college-level work.

· Review the status of the CC ESL Model Course Outline and other steps toward transfer credit for ESL.
· Through meetings with IMPAC faculty in other disciplines, discuss how ESL programs could provide language support for academic and professional programs in ways that are not perceived as slowing students’ progress toward degrees.

· Consider how IMPAC can coordinate its goals with the work of the ICAS ESL Task Force.

Recommendations Forwarded/to be Forwarded to CAN: 

None

Outreach Presentations/Activities

ESL Subcommittee Chair Jan Frodesen initiated a discussion of the IMPAC project at the March, 2004 annual meeting of the UC ESL Subcommittee of the Committee on Preparatory Education in Oakland. 

The memo inviting faculty to participate in the IMPAC Project was published in the May, 2004 CATESOL News, which is sent to all CATESOL members. Jan Frodesen submitted an article on the IMPAC project to CATESOL News. It will be published in fall, 2004. 
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